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“Quality language 
programs require 

long-term 
investments and 
sustained public 

support.”

L

Chinese: The New
Spanish?

By Dr. Robert L. Davis, PNCFL President

Continued on page 2…

Dr. Robert Davis has directed the University of Oregon Spanish language 
program for more than ten years. As a regular and requested presenter at 
conferences, Robert has impacted teaching and teacher training through-
out the region.  In addition to his role within PNCFL, Dr. Davis has served 
on the COFLT board of directors.

ike many of my colleagues who teach European languages, I was awed by 
the presence of Chinese language and culture at the recent ACTFL annual 

meeting. From the perspective of a Spanish teacher, never has there been such an 
explosion of interest, sessions, and exhibitors from one year to the next. Spanish, 
and Japanese in the Northwest, have ridden the wave of popularity and interest 
at conferences for over a decade, and now the dominant forces in the profession 
have opened their eyes. Th is sudden, long overdue recognition of Chinese as a 
language worthy of study has everyone scrambling to catch up. Chinese teachers 
are rising valiantly to the challenge, but in some cases, we see hastily constituted 
programs hire untrained native speakers as teachers and program directors who 
do not even speak the language. 

Behind every joke, there is a grain 
of truth; hidden in my attempt at a 
humorous title for this piece is the 
reality that fads and the perceived 

“practical” use of a language drive the 
language study in this country. In the 
fashion world, “pink is the new black 
today” while tomorrow another color 
is the trend, but we know that quality 
language programs require long-term 
investments and sustained public sup-
port if we want our young people to learn languages well. 

Why the sudden explosion of interest in one language over others? A number of 
economic, political, and social conditions have coincided to make this the year of 
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Pacifi c Northwest Council 
for Languages

Volume 7, Number 2
January 2007

A D V O C A T E

ACTFL Regional Report 6

C O M M U N I C A T E

Where Have All the 
Teachers Gone? 3

PAWS 7

Pathways to Cultural & 
Global Understanding 8

Learning by the 
Numbers 10

Rupert Receives Public 
Awareness Award 10

I N S P I R E

Students Rock to 
Etienne 4

Experiencing Guatemala 5

Students Discover the 
World 8

WILLing to Take the 
Leadership Leap 9

Teachers Find a Way 
with WILL 11

©
 U

ni
ve

rs
ity

 o
f O

re
go

n

Lingo



Pacifi c Northwest Council for Languages
Vol 7 No 2, Jan 20072

“We must redouble 
our eff orts at advocacy 

for second language 
learning...”

Chinese
Continued from page 1…
•  Capitalism is growing in China, and the 
world’s most populous country is more 
open to outside economic interests.
•  Th e Chinese government is exercis-
ing an increasingly visible role in world 
aff airs, playing off  its economic strength.
•  In 2005, the U.S. government issued 
almost eight thousand immigrant visas 
for adopted Chinese children, and this 
number continues to increase by about 
12% per year. Th e parents of these chil-
dren often want their children to learn 
the language and culture of their home-
land.

In response, national and international 
agencies and institutions have initi-
ated a fl urry of activity:
•  Th e U.S. government designated 
Chinese as a “critical” foreign lan-
guage, leading to the awarding of over 
thirty Foreign Language Assistance 
Program grants for Chinese by the 
U.S. Department of Education.
•  Our own Northwest region was 
awarded a federal government grant 
to fund the K-16 Chinese Flagship 
Program (Portland Public Schools 
and the University of Oregon), an 
unprecedented collaboration between 
public schools and postsecondary edu-
cation.
•  Th e College Board has instituted the 
AP Chinese test and organized the 
related programs for preparing students.
•  Hanban, a consortium of more than a 
dozen high-level Chinese government 
agencies, has established Confucius 
Institutes all over the world to improve 
the teaching of Chinese language and 
culture abroad.
•  A growing number of schools across 
the U.S. have established Chinese 
immersion programs.

Meanwhile, school districts and col-
lege-level programs increasingly face 
tough decisions on how to allocate 
scarce resources. Should they throw 
themselves into the frenzy of develop-
ing Chinese programs, pushing Spanish, 
Japanese, and other languages into 

the background? To cite one striking 
example, Germany is the number one 
trading partner of Oregon, yet German 
enrollments are declining steadily. Why 
is there no fl urry of activity and public 
investment in German programs? 

Does this increased focus on one lan-
guage add to or detract from our overall 
agenda of second language learning in 
the U.S.? A model that relies on grants 
and federal funding, while exciting for 
Chinese teachers, does not bode well in 
terms of building long-term infrastruc-
ture and public commitment to language 
and culture study.

Th e current boom in Chinese can be a 
wonderful thing, if we leverage the pub-
lic’s interest into a deep-seated commit-
ment to life-long learning and real-world 
profi ciency in languages and cultures. 
Th e desire to start  immersion programs 
in Chinese comes from an awareness that 
it takes a serious investment of time for 
Americans to learn a non-cognate lan-
guage. Calls for early language learning 
by teachers of European languages have 
gone largely unheeded for years. Perhaps 
now, with the entrance of Chinese on the 
national stage, the American public will 
consider the benefi ts of second language 
learning for all elementary children. We 
must redouble our eff orts at advocacy 
for second language learning and ride 
the wave with Chinese so that language 
study will be considered as essential as 

“reading” and “’riting.” I hope to write a 
future Lingo article entitled, “Second 
Languages: Th e New ’Rithmetic.”

LINGO
Volume 7, Number 2

January 2007
Pacifi c Northwest Council

for Languages
5290 University of Oregon

Eugene, OR 97403

Phone: 541-346-5699
Fax: 541-346-6303
Email: pncfl @uoregon.edu
Web site: http://babel.uoregon.
edu/pncfl 

Mandy Lindgren
Executive Assistant & Editor
Design & Layout

Th e Pacifi c Northwest Council 
for Languages publishes Lingo 
in January, May, and September. 
PNCFL welcomes short articles, 
descriptions of innovative courses, 
reviews of teaching materials, and 
other items of interest to language 
teaching professionals. 

Submissions may be sent by mail 
to the address above or as an email 
attachment to pncfl @uoregon.
edu. Submission deadlines are 
December 1 for the January issue, 
April 1 for the May issue, and 
August 15 for the September issue.

To obtain advertising information, 
please contact Mandy Lindgren 
at pncfl @uoregon.edu or 541-346-
5699.

Ideas and opinions expressed in 
Lingo are those of the respective 
authors and not necessarily those 
of the council.

©
 U

ni
ve

rs
ity

 o
f O

re
go

n



Pacifi c Northwest Council for Languages
Vol 7 No 2, Jan 2007 3

“Th e schools 
lost more than 

287,000 teachers 
who left for other 

occupations.”

C

Where Have All the Teachers Gone?
By Dr. Peter Swanson, Georgia State University

Dr. Peter Swanson 
taught Spanish in 
Wyoming schools 
for fourteen years 
before accepting 
employment as an 
assistant professor 
of foreign language 

methods at Georgia State University. 
Currently, Dr. Swanson is researching 
practical methods to recruit, train, and 
retain foreign language educators.

urrently, in many regions of the 
nation, researchers and educa-

tional organizations report teacher short-
ages, especially in the areas of foreign 
language and bilingual education. While 
some will argue there is not a shortage of 
teachers because of the high number of 
certifi ed educators unwilling to teach in 
America’s schools (Ingersoll, 2003), the 
American Association for Employment 
in Education puts forth data indicating 
that teacher shortages in many 
parts of the country exist regard-
less of the available teaching pool 
from which to draw (2006).

It is estimated that “almost a 
third of America’s teachers leave 
the fi eld sometime during their 
fi rst three years of teaching, 
and almost half leave after fi ve 
years” (National Commission on 
Teaching and America’s Future, 
2002). Alarmingly, it is even 
worse for teachers seeking certifi -
cation through alternative routes 
such as emergency certifi cation. Here, 
the attrition rate can be as high as 60% 
within the fi rst two years of teaching 
(Darling-Hammond, Berry, & Th oreson, 
2001; Lauer, 2001; Raymond, Fletcher, & 
Luque, 2001). Konanc (1996) reported 
that the attrition rate of foreign language 
educators (22%) was slightly higher than 
the rate for other teachers (15-18%) in 
North Carolina, for example.

In an eff ort to thwart a national crisis that 
has been discussed since the Eisenhower 
administration (Public Broadcasting 
Service, 1999), several organizations 
such as the American Association 
for Employment in Education and 
the University of South Carolina’s 
Teacher Cadets Program are dedicated 
to the recruitment of new educators. 
Unfortunately, despite their best eff orts 
to recruit new teachers, many of our 
schools wind up with a net loss each year. 
In 1999, school districts hired 232,000 
teachers who had not been teaching 
the year before (not including teachers 
hired who were moving from one school 
to another). Yet, the schools lost more 
than 287,000 teachers who left for other 
occupations that year - 55,000 more than 
they hired (National Commission on 
Teaching and America’s Future, 2002). 
Clearly, teacher retention becomes a 
serious issue. However, teacher recruit-
ment is another.

For years, teaching as a profession has 
had a serious perceptual problem. Many 
view teaching as a dead-end job with a 
perceived low-status, poor working con-
ditions, lack of control over how schools 
operate, ineff ective administrative sup-
port, low salaries, classroom discipline 
issues, a lack of induction and mentoring, 
and frustration with colleagues to name 
a few (Boles, 2000; Boser, 2000; Brunetti, 
2001; Stanford, 2000; Weld, 1998). 

Scheetz (1995) reported that active strat-
egies to recruit foreign language teachers 
to fi ll the teacher shortage only include 
attending career fairs, posting job vacan-
cies on the Internet, and identifying qual-
ities that the “best, brightest, and most 
talented new staff ” has to off er (p. 10). To 
this end, Long (2000) suggests postsec-
ondary faculty must be proactive in K-12 
recruitment, especially given that foreign 
language teaching positions are the most 
diffi  cult to hire for, well above special 
education, math, and science (Murphy, 
DeArmand, & Guin, 2003). 

Recent research has reported that some 
adolescents hold serious misconceptions 
about teaching and that these misun-
derstandings may serve as obstacles to 
improving the foreign language teacher 
shortage (Swanson & Moore, 2006). 
Th e focus of this research was to cor-
rect secondary students’ misunderstand-
ings about teaching as a profession by 

giving them factual information 
about teaching and off ering voca-
tional guidance about becoming 
a foreign language educator. Th e 
study involved working directly 
with secondary foreign language 
students and their instructors in 
schools at the interpersonal level  
(1) to uncover student miscon-
ceptions about teaching foreign 
language and (2)  to work through 
the lens of the Conceptual 
Change Model (Posner, Strike, 
Hewson, & Gertzog, 1982; Strike 
& Posner, 1992) to correct stu-

dent perceptions by off ering students 
factual information (both positive and 
negative) about the profession. Further, 
students were encouraged to research 
teaching and to verify the information 
given to them over the course of this 
research study. Results from this inves-
tigation off er optimism about recruiting 
students with foreign language ability to 
consider foreign language education as a 
collegiate major. 

Continued on page 12…
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Anchorage students 
enjoy Etienne’s 

performance while 
perfecting their 

grammar.

H

Students Rock to Etienne
By Tam Agosti-Gisler, Anchorage School Business Partnerships

Tam Agosti-Gisler, a retired 
French teacher and past 
president for Alaskans for 
Language Acquisition, serves 
as executive director for the 
Anchorage School Business 

Partnership Program. A life-long Alaskan, Tam 
has an avid interest in international aff airs, 
languages, and other cultures.

ow many students do you think 
would willingly attend rock concerts 

that focused on French or Spanish gram-
mar and vocabulary? On Friday, October 
6, 2006, approximately six hundred French 
Anchorage School District students and six 
hundred Spanish students did just that – 
and the performances were far from boring! 
Steven “Etienne” Langlois, a teacher from 
Ontario, is regarded in Canada as the Eminem 
of children’s music. His loud and energetic 

shows use 
compelling 
beats and 
v a r i o u s 
m u s i c a l 
genres to 
repeat and 
r e i n f o r ce 
grammati-
cal struc-
tures. It’s 
no won-
der MTV 
h o n o r e d 
him with 

“Children’s Album of the Year” at the 
Canadian Music Week Indies Awards cel-
ebration in 2003.

Anchorage students were fortunate to catch 
one of Etienne’s concerts during his cur-
rent world tour thanks to a school busi-
ness partnership between the Anchorage 
School District (ASD) and the Alaskans for 
Language Acquisition (AFLA). Many world 

language teachers, who have used his collec-
tion of CDs and videos in their classrooms 
to teach verb conjugations, grammar points, 
and vocabulary, report great success in moti-
vating students to learn. Teachers and par-
ents are impressed and grateful to see their 
students enhance their language skills while 
having fun. Students were happy to have the 
chance to meet the man behind the songs 
they’ve heard in their classes. Th e music 
genres he employs range from rap, reggae, 
and rock to grunge, blues, club dance, and 
hip hop. Imagine verb endings to the music 
of “We Will Rock You” by Queen, and you’ll 
get the drift!

Anchorage students in grades seven through 
twelve were easily engaged with both 
Etienne’s music and his charismatic style. 
Within minutes, the students were jumping 
around yelling out possessive adjectives or 
singing pronouns at the top of their lungs. 
Some classes participated by coming on the 
stage to do dance routines they’d practiced 
ahead of time, complete with verb conjuga-
tion signs! Th e students particularly enjoyed 
pointing out their female teachers as Etienne 
moved among the audience serenading 
them with a special love song called “Le bleu 
de tes yeux.” Students loved when he begged 
them to wave their illuminated cell phones 
in the air, in lieu of the lighters of yesteryear, 
to a powerful song that addressed teenage 
issues such as labeling and loneliness while 
also reinforcing the imperfect verb tense. 

In addition to sponsorship from the ASD 
and AFLA, bus transportation grants came 
from the Arts in Education initiative spon-
sored by the Rasmuson Foundation and 
administered by the Alaska Arts and Culture 
Foundation.

Students from L to R: Sydney Souza, Sheryl Saturnino, Hilary Hutson
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“Our group was 
cohesive, supportive, 

and friendly. I 
made many lasting 

connections and 
friendships.”

“T

Experiencing Guatemala
By Sarah Willis, Seattle, Washington
     Lynn Klausenburger, University of Washington

or the past several years, the University of 
Washington has off ered an intensive Spanish 
language and culture experience in Guatemala 
called the Guatemala Experience. Participants 
return noting their language skills have dra-
matically increased, their teaching praxis 
has changed, and their worldview has been 
aff ected.

Last summer, Sarah Willis from Seattle trav-
eled to Antigua with a group of twenty-six other 
educators. Here is what she had to say about 
the program and her experience:

his group of twenty-seven teach-
ers spent two weeks in Antigua 

living in home stays and attending Spanish 
classes. During the last three days of the 
program, we stayed in a hotel in Panajachel 
on beautiful Lake Atitlan that is surrounded 
by ancient volcanoes. Dr. Maria Gillman, 
our enthusiastic and energetic leader from 
the UW, did an excellent job of organizing 
and coordinating our program. Our morn-
ing regime consisted of four-hour, one-on-
one Spanish classes at Probigua Institute. 
Lunch with host families was followed by 
afternoon Spanish-language seminars cov-
ering Guatemalan history, education, and 
culture or group excursions to interesting 
sites such as cathedrals, markets, and muse-
ums in and around Antigua.

“Antigua has a magical ambience. Th e seven-
teenth century architecture with its massive 
stone colonial ruins of toppled cathedrals is 
impressive and beautiful. It is a friendly and 
safe city with many interesting things to do 
and see. Th e terrain is fl at, making it easy to 
walk everywhere in this charming city sur-
rounded by volcanoes. 

“Our group was cohesive, supportive, and 
friendly. I made many lasting connections 
and friendships. As a Spanish teacher, 
I really appreciated my Spanish classes. 

Th ey were tailored specifi cally to my level. 
Carmen, my instructor, was thoroughly 
prepared, and her lessons were both inter-
esting and relevant. I made great progress 
in my conversational skills, and the cama-
raderie amongst the students at the school 
provided for a fun atmosphere rich with 
learning. My host mom, Doña Elsa, was 
warm and accommodating. She also proved 
to be an excellent cook and a knowledge-
able resource about Antigua.  

“I will always remember two particular 
excursions that Dr. Gillman arranged for us. 
Th e fi rst was to a teacher-training board-
ing school in Antigua for indigenous young 
women who will become teachers in their 
remote villages. Th ey were very friendly, 
sharing information about their program 
and ask-
ing us 
questions 
about our 
s c h o o l s 
and back-
g r o u n d s . 
We spent 
the after-
n o o n 
at their 
s c h o o l , 
m a k i n g 
p e r s o n a l 
c o n n e c -
tions and 
touring their dormitories. I really enjoyed 
the young women I met there, and they 
made a lasting impression on me. Our 
group presented two scholarships to stu-
dents there.

“Th e other excursion was to a small rural 
elementary school outside of Solala near 
Lake Atitlan. Th e students were from poor 
families nearby, and the school did not have 
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Ken Stewart, 2005 Teacher 
of the Year, served as an 
ambassador for foreign 

language study. 

T his article is an edited 
version of the May 

ACTFL regional report submitted 
to the PNCFL board by Barbara 
Rupert, 2005-09 PNCFL represen-
tative to the ACTFL council. To 
request a copy of the full report, 
email pncfl @uoregon.edu.

President’s Report

President Paul Sandrock provided 
a report of his activities since the 
convention to the ACTFL board. 
He and ACTFL staff  attended each 
of the regional conferences, and 
they were very pleased with their 
discussions with the leadership 
of each of the regional organiza-
tions and the state associations. 
ACTFL’s presence included a 
booth or table at each conference 
plus session presentations.

Postsecondary Task Force 
Report

Past President Audrey Heining-
Boynton reported on the meet-
ings and discussions of the 
Postsecondary Task Force that she 
chairs. Th e purpose of the task 
force is to provide input to the 
ACTFL programs designed to pro-
vide services and benefi ts to post-
secondary members of the asso-
ciation. Th e task force has already 
provided a number of ideas that 
will be further developed as a fi nal 
set of recommendations to be sub-
mitted later in the year.

Executive Director Report 

Executive Director Bret Lovejoy 
reported on the new Discover 
Languages product catalogs as 
well as the new letterhead featur-
ing the logo. Concordia Language 
Villages has agreed to purchase 
fi ve thousand wristbands for dis-
tribution this summer, and ACTFL 
will have a series of posters and 

brochures for Discover Languages 
targeted at students and parents. 
He reported that it is a busy and 
exciting time for languages with 
much interest from the media and 
with the message of support from 
President Bush. ACTFL is mov-
ing ahead with new projects such 
as the new ACTFL Career Center 
for posting resumes and job open-
ings plus a new job service during 
November’s ACTFL convention, 
allowing job seekers to schedule 
interviews with potential employ-
ers. ACTFL will also be exploring 
the purchase or lease of new offi  ce 
space in Alexandria, Virginia, as 
the association has outgrown its 
current space.

ACTFL Bylaws

As part of its strategic planning 
process over the past two years, 
ACTFL has had extensive discus-
sions regarding the association 
bylaws. Th e existing bylaws con-
tain many provisions that relate to 
its initial founding and are in need 
of updating. A number of provi-
sions in the bylaws are also items 
more appropriate for an asso-
ciation policy manual. In 2005, 
then ACTFL President Audrey 
Heining-Boynton appointed Past 
President Ray Cliff ord to chair a 
bylaws review committee. Th e 
ACTFL legal counsel also rec-
ommended that the bylaws be 
changed to refl ect current practice 
and protocol, reduce the length 
and complexity, clarify confusing 
provisions, and move many pro-
visions to a policy manual. At the 
May 2006 meeting, the ACTFL 
board reviewed and discussed a 
revised draft of bylaws for ACTFL. 
Th e draft will be shared with 
ACTFL organizational members 
at the annual Delegate Assembly 
to receive further input before the 
board gives fi nal approval.

Position Statements

Th e board reviewed the latest 
amendments to the draft position 
statements that were presented 
to the 2005 Delegate Assembly. 
Extensive changes were made 
based on input from the state, 
regional, and other affi  liated orga-
nizations. Th e ACTFL board 
approved the updated statements. 
Th e fi nal position statements will 
be posted on the ACTFL Web 
site. 

Membership Report

Juliet Mason reported that ACTFL 
is maintaining the gain in mem-
bership experienced last year. Staff  
will explore the feasibility of a slid-
ing scale membership fee. Th e 

board also approved a new retiree 
rate for convention attendance 
that will go into eff ect for the 2007 
convention. Some adjustments 
were made to membership cate-
gories to clarify student status and 
allow part-time faculty to join at 
a reduced rate. A new policy was 
approved to allow for the forma-
tion of international chapters and 
the development of a friends cat-
egory of membership. Preliminary 
approval was given to the forma-
tion of a Korean Special Interest 
Group.

National Language Teacher 
of the Year

Th e board had extensive discus-
sion about the Teacher of the 
Year award and the success Ken 

Stewart has had in representing 
the profession as the 2005 winner. 
Based on feedback from state and 
regional organizations, the board 
revisited the process for selection 
with a view to expand the number 
of states and individuals partici-
pating. 

Future Convention Sites

Th e board gave fi nal approval to 
San Diego as the ACTFL conven-
tion site for 2009. Th e board gave 
preliminary approval pending fi nal 
negotiations to use Boston as the 
ACTFL convention city for 2010. 
Th e ACTFL convention is sched-
uled for San Antonio in 2007 and 
Orlando in 2008.

Th e Language Educator

Th e board reviewed the fi rst 
several issues of Th e Language 
Educator and provided feedback. 
Members can access selected arti-
cles of the new publication on the 
Web site. Th e new magazine has 
been a major success and is enjoy-
ing a broad readership, assisting in 
recruiting new members to the 
association.

Please direct comments and 
questions to Bret Lovejoy, 
ACTFL Executive Director at 
blovejoy@actfl .org.

  ACTFL
Regional
  Report

By Barbara 
Rupert
PNCFL 
Representative to 
ACTFL
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his article is an edited 
version of the May 

ACTFL regional report submitted 
to the PNCFL board by Barbara 
Rupert, 2005-09 PNCFL represen-
tative to the ACTFL council. To 
request a copy of the full report, 
email pncfl @uoregon.edu.

President’s Report

President Paul Sandrock provided 
a report of his activities since the 
convention to the ACTFL board. 
He and ACTFL staff  attended each 
of the regional conferences, and 
they were very pleased with their 
discussions with the leadership 
of each of the regional organiza-
tions and the state associations. 
ACTFL’s presence included a 
booth or table at each conference 
plus session presentations.

Postsecondary Task Force 
Report

Past President Audrey Heining-
Boynton reported on the meet-
ings and discussions of the 
Postsecondary Task Force that she 
chairs. Th e purpose of the task 
force is to provide input to the 
ACTFL programs designed to pro-
vide services and benefi ts to post-
secondary members of the asso-
ciation. Th e task force has already 
provided a number of ideas that 
will be further developed as a fi nal 
set of recommendations to be sub-
mitted later in the year.

Executive Director Report 

Executive Director Bret Lovejoy 
reported on the new Discover 
Languages product catalogs as 
well as the new letterhead featur-
ing the logo. Concordia Language 
Villages has agreed to purchase 
fi ve thousand wristbands for dis-
tribution this summer, and ACTFL 
will have a series of posters and 

brochures for Discover Languages 
targeted at students and parents. 
He reported that it is a busy and 
exciting time for languages with 
much interest from the media and 
with the message of support from 
President Bush. ACTFL is mov-
ing ahead with new projects such 
as the new ACTFL Career Center 
for posting resumes and job open-
ings plus a new job service during 
November’s ACTFL convention, 
allowing job seekers to schedule 
interviews with potential employ-
ers. ACTFL will also be exploring 
the purchase or lease of new offi  ce 
space in Alexandria, Virginia, as 
the association has outgrown its 
current space.

ACTFL Bylaws

As part of its strategic planning 
process over the past two years, 
ACTFL has had extensive discus-
sions regarding the association 
bylaws. Th e existing bylaws con-
tain many provisions that relate to 
its initial founding and are in need 
of updating. A number of provi-
sions in the bylaws are also items 
more appropriate for an asso-
ciation policy manual. In 2005, 
then ACTFL President Audrey 
Heining-Boynton appointed Past 
President Ray Cliff ord to chair a 
bylaws review committee. Th e 
ACTFL legal counsel also rec-
ommended that the bylaws be 
changed to refl ect current practice 
and protocol, reduce the length 
and complexity, clarify confusing 
provisions, and move many pro-
visions to a policy manual. At the 
May 2006 meeting, the ACTFL 
board reviewed and discussed a 
revised draft of bylaws for ACTFL. 
Th e draft will be shared with 
ACTFL organizational members 
at the annual Delegate Assembly 
to receive further input before the 
board gives fi nal approval.

Position Statements

Th e board reviewed the latest 
amendments to the draft position 
statements that were presented 
to the 2005 Delegate Assembly. 
Extensive changes were made 
based on input from the state, 
regional, and other affi  liated orga-
nizations. Th e ACTFL board 
approved the updated statements. 
Th e fi nal position statements will 
be posted on the ACTFL Web 
site. 

Membership Report

Juliet Mason reported that ACTFL 
is maintaining the gain in mem-
bership experienced last year. Staff  
will explore the feasibility of a slid-
ing scale membership fee. Th e 

board also approved a new retiree 
rate for convention attendance 
that will go into eff ect for the 2007 
convention. Some adjustments 
were made to membership cate-
gories to clarify student status and 
allow part-time faculty to join at 
a reduced rate. A new policy was 
approved to allow for the forma-
tion of international chapters and 
the development of a friends cat-
egory of membership. Preliminary 
approval was given to the forma-
tion of a Korean Special Interest 
Group.

National Language Teacher 
of the Year

Th e board had extensive discus-
sion about the Teacher of the 
Year award and the success Ken 

Stewart has had in representing 
the profession as the 2005 winner. 
Based on feedback from state and 
regional organizations, the board 
revisited the process for selection 
with a view to expand the number 
of states and individuals partici-
pating. 

Future Convention Sites

Th e board gave fi nal approval to 
San Diego as the ACTFL conven-
tion site for 2009. Th e board gave 
preliminary approval pending fi nal 
negotiations to use Boston as the 
ACTFL convention city for 2010. 
Th e ACTFL convention is sched-
uled for San Antonio in 2007 and 
Orlando in 2008.

Th e Language Educator

Th e board reviewed the fi rst 
several issues of Th e Language 
Educator and provided feedback. 
Members can access selected arti-
cles of the new publication on the 
Web site. Th e new magazine has 
been a major success and is enjoy-
ing a broad readership, assisting in 
recruiting new members to the 
association.

Please direct comments and 
questions to Bret Lovejoy, 
ACTFL Executive Director at 
blovejoy@actfl .org.



Pacifi c Northwest Council for Languages
Vol 7 No 2, Jan 2007 8

Students, here enjoying 
a Mexican banquet, had 

many opportunities to 
explore new languages 

and cultures.

Th e Confederation in Oregon for Language Teaching 
(COFLT) and the Oregon Council for Social Studies 
(OCSS) will host “Pathways to Cultural and Global 
Understanding” at George Fox University in 
Newberg, Oregon, on March 3, 2007. COFLT and 
OCSS invite PNCFL members to attend the conference 
for the cost of the registration fee only, waiving the 
COFLT membership fee.

Dr. Daniel Coste, from the Council of Europe, will provide the conference’s 
keynote address on the Common European Framework of Reference and 
its impact on cultural understanding. Th e conference will include over fi fty 
sessions focusing on cross-cultural communication in social studies and 
languages. Sessions include information on immersion programs, con-
tent-based instruction, MOSAIC curriculum units, the Chinese Flagship 
Program, international economics, and new content standards for social 
studies and world languages. Spanish teachers are invited to attend a special 
workshop to perfect grammatical points, and French teachers may attend an 
immersion experience the evening before the conference. For more informa-
tion, visit http://cofl t.net, email cofl t@chemeketa.edu, or call 503-584-7100.

PATHWAYS TO CULTURAL & GLOBAL UNDERSTANDING

L

Students Discover the World
By Kathy Vialpando, Cheyenne Central High School

Th e current Wyoming 
representative on the 
PNCFL board, Kathy 
Vialpando teaches 
French at Central High 
School in Cheyenne, 
Wyoming. In 1999, 
Kathy was recognized 

as the Wyoming Outstanding Teacher of 
the Year.

aramie County Community 
College (LCCC) hosted “Discover 

the World Language Festival,” a Discover 
Languages event, November 10-11 in 
Cheyenne, Wyoming. With over four 
hundred French, German, Russian, and 
Spanish students, the event fulfi lled 
a dream for Vicki Robinson, French 
teacher at Cheyenne East High School 
and secretary/treasurer for the Wyoming 
Foreign Language Teachers’ Association 
(WFLTA).

“Former students, now parents of my 
current students, asked me at open 
house if their kids would have an 
opportunity to attend a language festi-
val as they had in the 1980s,” recounts 
Robinson. “It made me start to think 
that it was time to revive the old FLIP 
(Foreign Language Incentive Program), 
add some new twists, and show our stu-
dents how much fun studying language 
can be!”

Th e two-day celebration began Friday 
evening with an opening ceremony 
hosted by LCCC President Darrell 
Hammon followed by a student banquet 
and dance. On Saturday, students par-
ticipated in language competitions with 
a written exam followed by a variety of 
academic and cultural competitions in 
several categories. 

Students received ribbons for individual 
achievement , 

and schools with the most awards for 
individual performance won trophies. 
Students of Leslie Vandeventer from 
Casper Kelly Walsh High School received 

the French trophy, and students of 
David Miller from Laramie High 
School took home the German tro-
phy. Students of Diane Chamberlain 
and Brad Edmunds, also from Laramie 
High School, won the Spanish trophy, 
while students of Scott Underbrink at 
Campbell County High School, who 
learn Russian through compressed 
video, received the Russian trophy.

When not competing, students 
explored new languages and cultures. 
Lessons in Salsa and Greek danc-
ing appealed to many, while others 

participated in mini-lessons in less com-
monly taught languages such as Arabic, 
Chinese, Finnish, Greek, Japanese, Latin, 
Russian, and Urdu.

Th e festival was organized through a part-
nership among WFLTA, LCCC, Laramie 
County School District #1, the Wyoming 
State Department of Education, the 
University of Wyoming’s College of 
Education and Department of Modern 
and Classical Languages.
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“With these 
experiences, I now 

recognize taking on 
leadership roles can 
be like jumping off  
the edge of a steep 

slope...”

Become a WILL participant!
Apply online at

http://casls.uoregon.edu/will.php/.

H

WILLing to Take the Leadership Leap
By Kacey Larracoechea, South Junior High

Kacey Larracoechea cur-
rently serves as the Idaho 
representative on the 
PNCFL board. Kacey  par-
ticipated in the WILL pro-
gram in 2003-05 and again 
in 2005-07 as a mentor. 

She teaches Spanish at South Junior High 
in Boise, Idaho.  

ave you ever watched a movie a 
second time and gained a more 

profound message due to life experiences 
that had happened between viewings? I 
had this experience last June while attend-
ing the Western Initiative for Language 
Leadership (WILL) program in Eugene, 
Oregon. I have always loved Th e Man from 
Snowy River – the scenery, the music, the 
horses, the love story. Watching this movie 
again with the knowledge I have gained 
over the past few years brought about a 
whole new inspiration. 

It all began in the summer of 2003: I 
joined a two-year program and began my 
WILL experience. Briefl y, these two years 
included two week-long trips to beautiful 
Eugene, Oregon, in June 2003 and 2004; 
networking with other WILL colleagues 
and my mentors throughout the rest of the 
year; and attempting an action research 
and a leadership project. 

Th e fi rst year of WILL, I was provided with 
more than a brainfull of current instruc-
tional and assessment strategies. I also met 
over thirty amazing educators from around 
the Pacifi c Northwest. I was challenged to 
ask questions, refl ect, take a risk and try 
something new in my classroom, and keep 
data from that experience to share what I 
learned with my colleagues. 

Th e second year, leaders from around the 
nation inspired our group of WILL par-
ticipants. We developed the confi dence to 
challenge ourselves to set goals and take on 
a leadership project. Although I tried my 
best to fulfi ll the requirements of the pro-

gram, I would not have considered myself 
entirely successful at the end of two years. 
Th ankfully, I was asked to help mentor a 
new cohort of WILL participants. Th is 
opportunity provided me time to refl ect 
on what I had learned during those fi rst 
two years and to apply my new skills as I 
continued to work at my leadership goals 
and grow as a teacher. 

After  additional time as a mentor, I can 
proudly say I fi nally accomplished my 
original leadership goals! Meeting my 
goals was important, but not as valuable as 
the experiences I have had and the people I 
have met since fi rst becoming a WILL par-
ticipant. With encouragement and support 
from my WILL mentors, I have presented 
at our state conference and co-presented 
at ACTFL. I have taken leadership roles 
in my school district as well as in the state 
and in the regional language associations. 

With these experiences, I now recognize 
taking on leadership roles can be like 
jumping off  the edge of a steep slope (on 
the back of a horse) while everyone else 
stands thinking the cause is lost. One of 
my WILL mentors, Greg Hopper-Moore, 
showed me and other WILL participants 
this metaphor for leadership from Th e 
Man from Snowy River. As we watched 
the movie clip, we saw a leader who is sure 
of himself, knows and trusts his abilities 
(and his well-trained horse), and takes the 
leap of faith in pursuit of his end goal (a 
herd of wild horses). With patience, deter-
mination, skills, and encouragement from 
his mentors, the man from Snowy River 
rounds up the wild stallions. Not every-
body who watches this movie recognizes 
the great leadership imagery, but it was an 
“ah ha” moment for a room full of language 
teachers, including myself, eager to take 
that leap. 



Pacifi c Northwest Council for Languages
Vol 7 No 2, Jan 200710

Barbara Rupert, PNCFL past president and current PNCFL 
representative to ACTFL, received the Washington 
Association for Language Teaching 2006 Public Awareness 
Award. WAFLT grants this award each year to the language 
educator who has shown excellence in increasing public 
awareness of the importance of world language study. WAFLT 

recognized Barbara for this award during the awards luncheon at the joint 
WAFLT-COFLT conference on October 13, 2006.

Currently an elementary school principal in Tacoma, Washington, Barbara has 
taught beginning through AP Spanish in high schools in addition to creating 
and implementing her district’s FLES program. She earned her B.A. degree at 
Western Washington University and her M.A. at Pacifi c Lutheran University. 

In addition to her work with PNCFL, Barbara has served as board member 
and president of WAFLT. She has presented at numerous local, regional, and 
national conferences. A published author of materials to aid Spanish language 
learning, Barbara has worked with hundreds of teachers to implement research-
based strategies to enhance language acquisition. As an advocate for language 
education at all levels, Barbara dedicates herself to increasing opportunities for 
elementary school children to acquire new languages.

Submitted by Marilyn Severson, Washington PNCFL Representative

RUPERT RECEIVES PUBLIC AWARENESS AWARD

N

Learning by the Numbers
By Mark Haynie, Oregon City High School

Mark Haynie, a Spanish 
instructor for nine years, 
is currently teaching at 
Oregon City High School in 
Oregon City, Oregon.

eed a way to review for a test, 
chapter, or unit and have all stu-

dents engaged and learning? After many 
years of teaching Spanish, I discovered 
this self-correcting pinwhell activity that 
continues to make me smile to see the 
entire class participating. Here is how it 
works:

Have students take a sheet of paper and 
number each line down the side of their 
page. Divide the class into two groups of 
about fi fteen students. Dividing the class 
identifi es who will ask questions and who 
will provide the answers. An easy way 
to select the groups is to have students 
count aloud and ask the odd-num-
bered students to answer the ques-
tions. Th e students answering the 
questions stand in front of the class. Th e 
students asking the questions remain 
seated. 

Distribute numbered 3 x 5 index cards 
to each seated student. Th e index cards 
should contain a question relevant to the 
chapter review and the correct answer. 
Th en, tell students the rules:

1. Th is is a timed activity, and all students 
are expected to participate and complete 
the task. I usually allow twenty-fi ve to 
thirty minutes for the activity.
2. Students who answer a question cor-
rectly will have the person who asked 
the question sign their paper next to the 
number that corresponds to the number 
on the question card.
3. Students who fail to answer the ques-
tion correctly are given the question card 
and must sit in the place of the person 
who asked the question. No signature is 
given, and the new question giver must 

ask the old question giver the question on 
the card. If answered correctly, the ques-
tion giver signs the person’s paper on the 
line for that question. If the person can-
not answer, she again switch places and 
the questioning continues. Th is is a good 
way for students to look at the answers 
for help, but they must then answer from 
memory.
4. In order to help students with easy 
questions that are rarely answered incor-
rectly, implement the “three-person rule.” 
If everyone has answered correctly by the 
third person who attempts to answer the 
question, that person takes the question 
giver’s place without receiving a signa-
ture on their paper. 
5. As the students complete their num-
bered paper with signatures,  have them 
bring their sheet to the teacher. Ask 
them to take the place of someone who is 

sitting and asking questions so that those 
students have an opportunity to move 
around and complete the exercise.

I always let the students know that they 
are to be respectful of each other and 
to not walk away from a question card 
when it is their turn to sit down. If they 
do, some of the students will not be able 
to complete the activity.

Don’t forget to announce the ending time 
of the activity to keep the students moti-
vated to keep trying. I also try to remind 
them of the “three-person rule.” While 
this is a peer teaching activity, I roam 
around the room to be sure students are 
on task. Good luck!
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Th e Western 
Initiative for 

Language Leadership 
(WILL) is a two-

year professional 
development 

program designed to 
reach out to novice 

language teachers in 
isolated areas. 

G
Teachers F   d a Path With WILL

eraldine Felix 
McDonald teaches 

Salish at St. Ignatius High 
School in St. Ignatius, 
Montana. As a WILL partici-

pant, Geraldine investigated how to promote 
the use of Salish outside of the classroom. 
She is now working to create an integrated 
Salish program in her district, beginning in 
elementary school and continuing through 
high school.

As a 2003-05 WILL participant, you 
attended institutes focused on action 
research and leadership. How has this 
training aff ected your teaching practice?
As a WILL participant, I learned to be more 
confi dent. I have knowledge on how to con-
duct research and how to fi nd people who 
would be helpful. WILL has aff ected my 
teaching in that I now take my time to gather 
material for the classroom to demonstrate 
– not only lecture – about topics. As a fairly 
new teacher, I needed a lot of help as to what 
activities would be best for the students. 

What new experiences have you had in 
local or regional leadership as a result of 
your involvement with WILL?
Because of WILL, I had the confi dence to 

request more Salish in our school, and 
this year it sounds like it will become a 

reality. Salish is being considered for the 
middle school students, which is great since 
the students need to continually hear the 
language. 

As a teacher in an isolated district, 
how can language teachers be best sup-
ported?
I believe 
co m mu n i t y 
involvement 
is the best 
support. If 
you are able to 
get the com-
munity using 
the language 
with the students, they seem to retain the 
language longer.

Based on your experience, what advice 
do you have for new teachers located in 
rural areas?
Get to know your students’ families. Speak 
to them outside of the classroom, and try to 
include them in as many activities with the 
students as possible. Keep families informed 
of what you are doing in the classroom.

many resources. We spent the morning in their classes observ-
ing, teaching, and playing with the children. Our group brought 
many school supplies, backpacks, shoes, and jackets for them. 
All the students at the school received much needed supplies 
from us. Th is experience was very moving for me. 

“Th ese are just some of the highlights of our Guatemala 
Experience. I could have gone there as a tourist to travel and 
study, but then I would never have had the kind of opportu-
nities I experienced nor would I have made the personal con-
nections with the Guatemalan people in the schools. I loved 

the trip and now think about Guatemala in many new ways.  
I highly recommend this experience to anyone interested in 
other cultures and the Spanish language. It will be full of mem-
orable experiences.”

If you are interested in participating in the 2007 Guatemala 
Experience, please check the Web site at http://www.outreach.
washington.edu/k12/spanish/ or email Lynn Klausenburger 
at lhk@u.washington.edu or Andrea Sadlier at asadlier@extn.
washington.edu.

Guatemala
Continued from page 5…
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However, more eff ort is needed. One important observation 
was the infl uence that the foreign language classroom teacher 
had on the students. Noting this, classroom educators need to 
become proactive recruiting agents by showing students that 
a career as a foreign language teacher has many benefi ts of 
which students may not be aware. Equally important, teachers 
must be vigilant and seek opportunities to correct erroneous 
student perceptions about teaching as a profession. By working 
with their students, the number of quality, prospective teach-
ers with foreign language ability can be increased. 
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