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Russian instructors capitalize on 
students’ interest in sites like MySpace 

and Facebook.
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      Corinne Bourne, University Preparatory School

Continued on page 2…

oogle has invested in a new technology, called Google Docs, that allows 
groups to collaborate on documents without having to work through a 

server. Google Docs has many applications for language teachers, including giv-
ing students the repetition they need on a number of basic topics.

Two Russian teachers, one in Alaska and one in California, explored the use of 
Google Docs in the classroom to improve students’ writing on basic topics such 
as self, home, free time, and school. Capitalizing on students’ interest in sites like 
MySpace and Facebook, we set up 
Google Docs as an asynchronous 
message system. We both wanted 
to go outside our own school sys-
tems, meaning we couldn’t use 
such programs as Blackboard, yet 
we wanted to keep the process rel-
atively simple and maintain strict 
limits on content and ownership.

Our fi rst Google Docs topic, “get-
ting acquainted,” gave us a chance 
to work out some kinks in the 
system. At fi rst, only we teach-
ers, listed as “collaborators,” could 
post to the Google Docs. Students 
emailed their Cyrillic messages for 
us to add. We were uncomfortable with students sharing pictures or real names 
online, so students used only their classroom (Russian) names and their school 
for identifi cation. Each school wrote using its own color, orange for Alaska 
and blue for California. As time went on, we both identifi ed some students to 
become collaborators on the pages and post messages directly. Students were 
very excited to read what their peers wrote.

Students in Alaska created their fi rst messages in class so the teacher and an 
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“Th e Google Docs messages inspired 
students to learn new vocabulary.”

Googling Away
Continued from page 1…

exchange student could help 
answer questions. Th e next day, 
all students went to the com-
puter lab to type their texts, 
working through some tech-
nology issues such as typing in 
Cyrillic and emailing their texts 
to the teacher.

Several days later, the teacher 
projected the site for the class 
to read. Students chose peers 
to write to and created their 
own questions for at least two 
others. A student collabora-
tor typed all the entries during 
the class period. For the next mes-
sage exchange, students responded 
to queries. Th ree diff erent students 
took home their classmates’ texts to 
type for extra credit.

Th e Google Docs messages inspired 
students to learn new vocabulary 
in order to eff ectively communi-
cate. Students became profi cient 
at formulating questions, process-
ing reading passages, and typing in 
Cyrillic. Students developed their 
reading profi ciency, and the group 
read-aloud sessions increased 
speaking ability. Th eir comprehen-
sion and interest in vocabulary also 
increased dramatically.

To create a Google account and 
begin experimenting with Google 
Docs, go to google.com, click on 
the link “more” located in the upper 
right, and then select “documents.” 
With an account, you can easily cre-
ate documents from home, access 
them at school, and invite others 
to view or edit them by selecting 
either “publish” or “share.” Th e fol-
lowing lesson activity can be found 
online at http://docs.google.com/

View?docid=dcrr8zrf_28cx7ss8gz.

Web Collaboration Activity 

Goals
1. Students will use technology to 
communicate with peers at the 
same language level in Russian. 
2. Students will prepare for the 
national Russian Olympiada by 
reading and writing on the contest 
themes. 

Objectives
1. Students will read questions on 
the themes of self, home, school, 
and free time. 
2. Students will write answers to 
these questions. 
3. Students will read the answers 
their peers write. 
4. Students will respond to the 
answers their peers write. 

Process
1. Teachers will create Google 
Docs and publish them to the Web. 
Students will be able to view docu-
ments but not change them. 
2. Teachers will prepare students 
for each theme, agreeing in advance 
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T
Proposed Changes to PNCFL Constitution

he Pacific Northwest Council for Languages 
(PNCFL) constitution and bylaws have remained 

unchanged since 2000. The current PNCFL council revised 
portions of the document, and the general membership 
must ratify the proposed changes. You may view the full 
proposed changes online at http://pncfl.org. Cast your vote 
to approve the changes by emailing pncfl@uoregon.edu by 
June 30.

GENERAL CHANGES
•The council removed all references to Canadian provinces. 
PNCFL currently has six U.S. member states.
•Although PNCFL no longer conducts an annual confer-
ence, the council chose to maintain the documentation of 
conference practices. The council consolidated these pro-
cedures into Article III of the bylaws.
•The council moved several sections to a new section enti-
tled “operating procedures.” These procedures describe 
current practices for the organization and are subject to 
change without a general membership vote.

CONSTITUTION 
Article II. Membership
•The council simplified the membership fee structure. The 
proposed changes remove references to special member-
ship categories and instead honor the states’ rate struc-
tures. States typically include $10 per member in their 
state membership rates for inclusion in PNCFL.
•The council added section 3, which clarifies that mem-
bership in PNCFL runs concurrently with membership in 
state organizations.
Article III. Officers
•The council clarified section 2, which details the selection 
process for the vice president.

BYLAWS
Article I. Appointed Positions and Officers
•The council added the position of the representative to 
the Joint National Committee for Languages-National 
Council for Languages and International Studies (JNCL-
NCLIS). The JNCL-NCLIS representative will now attend 
the annual delegate assembly rather than the executive 
director.
•The standard term of service for state representatives on 
the PNCFL council is three years. Proposed changes to 
section 5 allow states the flexibility of proposing different 
lengths of service, and section 6 clarifies when elected and 

appointed council members begin their terms of service.
Article II. Duties of Officers and Appointees
•The council updated the duties of the executive director 
and the publications director to more accurately represent 
current practices.
•The duties of the JNCL-NCLIS representative are now 
outlined in a new section, section 7.
Article III. Conferences
•This section consolidates the information on conference 
procedures that was previously distributed among several 
sections.

OPERATING PROCEDURES
Several aspects of the organizational procedures, such as 
member privileges and advertising rates, were out of date. 
The corrected information represents current practices.

Email pncfl@uoregon.edu to vote on the 
proposed changes before Monday, June 30.
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Year 1: Vice President
• Work with executive council to ensure smooth 
transition to presidency
• Serve on editorial board
• Assume duties of  president if  circumstances arise 
which prevent him/her from performing the duties
• Assist president with tasks as assigned

Year 2: President
• Alert members of  important information and 
upcoming deadlines
• Lead monthly conference calls and annual meeting

• Contribute articles to Lingo on topics of  interest to 
the profession
• Serve on editorial board and oversee final edits of  
Lingo
• Name all committees, assign duties, and receive 
reports

Year 3: Past President
• Lead vice president election nomination process
• Provide past perspective on conference calls and 
discussions
• Serve on editorial board

•  •  • Vice President Duties •  •  •

•  •  • Vote By June 30 • pncfl@uoregon.edu •  •  •

T
PNCFL Vice President Election

he PNCFL executive council 
invites the membership to 

participate in the vice president elec-
tion. Members may cast their elec-
tronic ballot by sending an email to 
pncfl@uoregon.edu. You may vote for 
the candidate listed below or another 
of their choosing. Before submit-
ting the name of another candidate, 
please be sure he or she is willing to 
hold office. The deadline for casting 
votes is Monday,  June 30.

Carolyn Taylor
Vice President Candidate

Nominated by the Wyoming Foreign 
Language Teachers’ Association 

(WFLTA)

Carolyn Taylor earned her 
Ph.D. in curriculum and in-
struction with an emphasis 
in foreign language educa-
tion in 2003 from Louisiana 

State University. Her dissertation 

entitled, “The Relationship between 
Elementary School Foreign Language 
Study in Grades Three through Five 
and Academic Achievement on the 
Iowa Tests of Basic Skills (ITBS) 
and the Fourth-grade Louisiana 
Educational Assessment Program 
for the 21st Century (LEAP 21) Test” 
investigated the academic achieve-
ment of student participants in the 
Louisiana FLES program from 1999-
2002. ACTFL selected her research 
as a finalist for the 2004 ACTFL-MLJ 
Emma Marie Birkmaier Award for 
Doctoral Dissertation Research in 
Foreign Language Education.  

Currently, Dr. Taylor is a third-year 
assistant professor at the University 
of Wyoming in the College of 
Education. She teaches secondary 
modern languages methodology, 
second language acquisition, and 
learning theories. The focus of her 
research includes exploring the cog-

nitive, social, and affective benefits of 
foreign language study; the impact 
of NCLB legislation on foreign lan-
guage education; and content-based 
foreign language instruction.

Prior to joining the faculty in the 
UW Department of Secondary 
Education, Dr. Taylor served as the 
state supervisor of foreign languag-
es for the Louisiana Department of 
Education. She administered a J-1 
exchange visitor program that en-
abled approximately three hundred 
teachers from twenty countries to 
teach in Louisiana’s pre-K to eighth 
grade French and Spanish immer-
sion and FLES programs. Before 
joining the Louisiana Department of 
Education, Dr. Taylor taught French 
and English in two Louisiana public 
high schools.
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Participants enjoy the Hawaiian sun while learning how 
meaningful assessment can improve language curriculum.

I
Institute Review: Evaluating Curriculum

By Hilary Fisher, University of  Oregon

n the midst of a predictably gray 
Oregon December, a colleague 

sent me an email about a summer 
institute...in Honolulu!

Th e invitation to the institute, enti-
tled “Developing Useful Evaluation 
Practices in College Foreign Language 
Programs,” intrigued me with its 
promise to:

• Engage in useful, practical, and 
eff ective program evaluations for a 
variety of purposes
• Provide language educators with a 
user-oriented approach
• Provide tools and strategies for 
making program evaluation a sys-
tematic and consistently useful com-
ponent

Th is workshop intrigued me as it 
promised strategies to help answer 
many of my questions about the fi rst-
year French pro-
gram I coordinate 
at the University of 
Oregon, such as:

• How do I know 
what aspects of our 
curriculum are most 
helpful in increasing 
students’ language 
development?
• How well prepared 
are students at the 
end of the fi rst-year 
program? Are they 
ready for second 
year? 
• What are our goals for students 
who are taking French to fulfi ll their 
two-year language requirement?
• How do I look at all program 

aspects (curriculum, instruction, 
classroom experience) to understand 
what would optimize the experience 
for students and enhance their per-
formance? 

I was fortunate to participate in one 
of the best professional and practi-
cal trainings ever.  Sponsored by the 
National Foreign Language Resource 
Center (NFLRC) at the University 
of Hawaii, the institute selected 
twenty-three participants from col-
lege foreign language departments 
throughout the United States. Th e 
institute highlighted the importance 
of foreign language program evalu-
ation and provided the stimulation 
and tools for participants to work on 
our own designs.

I quickly became aware of the impact 
a good evaluation project could 
have on a foreign language program 

and ultimately a whole department. 
I realized that evaluation is much 
more than testing. Done eff ectively 
and put to use (an important quali-
fi er), assessment can improve the 

overall quality of a program, enhance 
student learning, and provide specifi c 
guidance for improving or maintain-
ing program features. When faculty 
view the program as a whole, they 
become familiar with and invested in 
the overall goals for language learn-
ing and the necessary steps to reach 
those goals. Evaluation “evidence” 
contributes to a process of continual 
program improvement and yields 
information that can enhance the vis-
ibility and appreciation of a foreign 
language program within the larger 
institution.

Th e institute proved to be an inten-
sive experience. By the end of the 
fi rst few days, I had learned a whole 
new vocabulary and became excited 
about designing a project. I left with 
the skills, confi dence, and support 
to pursue answering the questions I 
had upon arrival. Th e institute also 

created a network of 
participants, establish-
ing an available ongo-
ing peer resource as we 
continue with our own 
projects.

Editor’s note: One of fi f-
teen language resource 
centers (LRCs) across the 
country, the National 
Foreign Language 
Resource Center at the 
University of Hawaii 
holds annual profes-
sional development 

institutes. Learn more about their 
programs by visiting their Web site at 
http://nfl rc.hawaii.edu/. Search for 
other LRC-sponsored workshops by 
visiting http://nfl rc.msu.edu/.



I
Free Spanish Materials

By Ann Tollefson, PNCFL Representative to JNCL-NCLIS

f you’ve been looking for challenging content-
based materials for your classes, you should check 

out Wyoming’s new middle-school Spanish curriculum 
and curricular materials available on the nonprofit Web 
site Curriki. Educators can download these materials for 
free. They can be used as is or adapted for other students, 
programs, and grade levels.

How and why were these materials developed?
In 2004, the Wyoming legislature appropriated $5 mil-
lion to establish a five-year K-6 foreign language pilot 
program. The pilot, now in its fourth year, provides con-
tent-based Spanish instruction to over nine thousand 
elementary students.

Spanish-speaking paraprofessionals use the Salsa DVD 
program, available through Georgia Public Broadcasting, 
as the basis of the K-2 curriculum. Paraprofessionals 
in grades 3-5 video conference two hours each week to 
practice their lessons and teach a content-based pro-
gram based on the KITE-LL program developed in South 
Carolina. The available time for language instruction var-
ies from 60 to 120 minutes per week.

A task force of Wyoming teachers developed the new 
sixth grade materials with funding from the legislature’s 
pilot program. Classrooms across the state are currently 
field testing the materials.
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Download the units now at 
http://wyoming-middleschool-

spanish.groups.curriki.org
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• Appropriate for middle-
school students at the Novice-
mid to Novice-high levels

• Adaptable for other grade 
levels and languages

• Designed to be used with 
minimal English in the 
classroom

• Follow backward design 
curriculum development

• Standards-based

• Include everything needed 
to teach a year-long course: 
lesson plans, handouts, 
teacher resources, and 
PowerPoints

• Divided into four units, 
each with a framework that 
provides goals and objectives, 
performance assessments, and 
activities

At a Glance: The Materials
What is Curriki, and why are the materials 
posted there?
Curriki, a nonprofit organization, provides 
open-source curriculum. The organization 
began as a way to help underprivileged schools 
access high quality curricular materials. You 
can become a member of Curriki and collabo-
rate with colleagues around the world by shar-
ing materials and ideas. You don’t have to be a 
member, though, to download the materials.

What topics do the materials cover?
Unit 1 focuses on food, health, and nutrition 
and also includes Day of the Dead. Unit 2 dis-
cusses community and professions, and unit 
3 covers leisure activities and entertainment. 
Students learn travel and places in unit 4.

Under what conditions can you download these 
materials?
The materials are offered as a service to the profession. 
The Wyoming task force asks that those who down-
load the units share how they liked the materials, what 

changes they made (if any), and what they 
would improve. Educators can share their 
thoughts on the Curriki site by clicking on 
the “comments” tab.

Will materials for other grade levels be 
available at the Curriki Web site?
The Wyoming task force is currently 
developing materials for seventh and 
eighth grades with funding from the 
Foreign Language Assistance Program 
(FLAP). The seventh-grade materials will 
be posted early in the 2008-09 school year, 
and the eighth-grade materials will be 
available the following year.

What about culture? Are assessments 
included?
As an essential part of the language learn-
ing experience, each unit weaves culture 
into activities, formative and summative 
assessments, and interdisciplinary activi-
ties.

Each unit also includes performance-based assessments. 
In addition, the materials overview includes a list of ideas 
for formative assessments.

Who served on the Wyoming task force to develop the 
curriculum?
The task force included: Anna Denardi, K-12 Guernsey-
Sunrise Schools; Maria Garcia, K-6 Spanish paraprofes-
sional in Casper; Nohemi Grubbs, K-6 Spanish parapro-
fessional in Saratoga; Kelly Ferguson, Uinta County School 
District #1 in Evanston; Brandee Mau, Campbell County 
School District in Gillette; Jill Hollandsworh-Pomroy, 
Natrona County School District in Casper; Dr. Carolyn 
Taylor, University of Wyoming College of Education; and  
Leslie Vandeventer, Natrona County School District in 
Casper.

Ann Tollefson served as the project director, and Greg 
Duncan served as the primary consultant. Cassandra 
Celaya, a K-6 paraprofessional trainer and mentor, was 
the principal editor.
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“Students learn in a 
comfortable, nurturing 
environment, generally 
with a longer period of 

study.”
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W
Help Your Students Go to College Now

By Angela Barley, Lisa Albrich, & Yoshiko Shioya, Henry Sheldon High School

ith the costs of postsecondary 
education on the rise, many 

students worry that they will not be able 
to fulfill the American academic dream 
of going to college. To lower educational 
costs, some students choose to earn col-
lege credit through Advanced Placement 
or International Baccalaureate courses. 
Another rapidly growing option for many 
students is the College Now program, 
a partnership with community colleges 
and high schools to offer students credit 
for college-level work completed in high 
school. At Henry Sheldon High School 
in Eugene, Oregon, we have teamed with 
Lane Community College and Linn-
Benton Community College to offer stu-
dents credit up through  203 French and 
Spanish and 201 Japanese. Students who 
participate in the program can earn up to 
twenty credits in one language, transfer-
able to any university system that accepts 
community college credit.

College Now benefits students as well as 
participating high schools and universi-
ties. Students learn in a comfortable, nur-

turing environ-
ment, generally 
with a longer 
period of study, 
and receive the 
credit for free. 
They are not 
required to take 
a high-stakes 
test at the end of 
the year, such as 
with AP and IB. 
Once enrolled in 

a university, students can begin their col-
lege careers in more advanced language 
classes, allowing them additional time in 
their schedules to specialize in their field 
of study. College Now allows high schools 
to demonstrate their commitment to rig-
orous standards for students and to bring 
prestige to the school’s world language 
program. Participating community col-

leges increase their student body, which 
qualifies them for additional funding to 
invest in more services and classes on 
their campuses.

Although the program benefits all 
involved, schools need to do more than 
simply “opt in.” In order to participate, the 
language curricula, individual instruc-
tors, and students need to meet certain 
criteria. First, instructors must have a 
master’s degree in the subject area or a 
complementary master’s degree (such as 
education) with twenty-four graduate-
level credits in the language in order to 
be certified as a College Now instructor. 
If teachers cannot meet the basic crite-
ria, they can still qualify by having related 
experiences in the language (e.g., study 
abroad, master teacher, work experience). 
Each teacher’s qualifications are individu-
ally reviewed, and classroom observa-
tions are compulsory for all instructors 
without a master’s degree in the language. 
Second, the high school curricula need to 
be aligned with the academic objectives 
of the community college. At Sheldon 
High School, we made very minor modi-
fications to our existing curricula. Finally, 
students must earn a minimum grade, as 
determined by the high school teachers 
and community college instructors, to 
earn the credit. 

College Now offers other subject areas 
in addition to world languages. Here 
in Eugene, we currently have classes in 
chemistry, writing, child development, 
and computer applications with many 
more additions scheduled during the next 
few years. A thrifty student could possi-
bly graduate with enough transfer credits 
to be a sophomore in college!

If you are interested in participating in 
the College Now program, contact your 
local community college for more infor-
mation. Only you can help your students 
go to COLLEGE NOW.
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“Hearing and seeing 
the cultural and 

linguistic diversity 
of Guatemala 

is important for 
students.”

K
Material Review: A Century of  Color

By Bridget Yaden, PNCFL President

athleen Mossman Vitale, co-
founder of Endangered Threads 

Documentaries, recently sent PNCFL a 
copy of the documentary A Century of 
Color: Maya Weaving & Textiles. I found 
the documentary to be beautiful and pro-
fessional. It provides insight into the his-
tory of the Mayans of Guatemala as told 
through their weaving and textile art 
forms. The audio and video are of excel-
lent quality, and the narration both in 
Spanish and English is clear and infor-
mative. A scholar and a journalist co-
authored the script.

The video is fifty-three minutes long, 
and you can chose to hear the narration 
in English or in Spanish. All of the direct 
interviews with Mayans are in Spanish 
with English subtitles, and interviews 
with English speakers have Spanish subti-
tles. From the menu screen, you can chose 
to watch only a particular category, such 
as looms, blouses, skirts, belts, or men’s 
wear, or you can watch the documentary 
all the way through. The documentary 
highlights the large collection of Mayan 
textiles at the University of California-
Berkeley Museum of Anthropology, 
numerous interviews, and different loca-
tions in Guatemala.  

The introductory clip on the history and 
diversity of Guatemala is an excellent 
resource in and of itself. This clip could 
be part of a unit on Guatemala specifi-
cally or Central America in general and 
could be shown in English or in Spanish, 
depending on students’ abilities. I would 
definitely use this video with language 
students and ask them to answer compre-
hension questions. The introductory clip 
also includes audio examples of several 
different indigenous languages, so stu-
dents can hear the linguistic diversity of 
this country. Hearing and seeing the cul-
tural and linguistic diversity of Guatemala 
is important for students at all levels to 
better understand the multiple facets of 

“Spanish-speaking” countries. For history 
or cultural studies, this documentary is 
an exceptional resource on Guatemala.

After the introductory historical seg-
ment, the remaining chapters of the video 
deal with specific articles of clothing. 
Although I would not expect my students 
to become experts on Guatemalan belts 
or hair ribbons, the individual clips on the 
history of each article of clothing could 
be used as learning tools in other ways. 
For learning or reviewing color vocabu-
lary, for example, the video clips could be 
watched with the sound off, and students 
could describe in Spanish what they see. 
The bright colors and varied articles of 
clothing are a culturally diverse way to 
teach color and clothing vocabulary.

Viewing this video brought back memo-
ries of my own visit to Guatemala in 2003. 
I had purchased a huipil (blouse) that 
hangs in my office, which often becomes 
a conversation starter for students. With 
interest, I watched the video section on 
the history of the huipil in sev-
eral communities in Guatemala. 
This documentary will be a great 
addition to my cultural lessons 
on Guatemala and complement 
a PowerPoint presentation I 
developed using photos and 
realia I gathered during my own 
travels.

For more information about 
this documentary, visit http://
www.endangeredthreads.com/. 
You can purchase your own 
copy for $20, and the organization also 
accepts donations. Endangered Threads 
Documentaries is a small California-
based nonprofit founded in 2004 with the 
goal of producing “educational documen-
taries recording endangered indigenous 
art forms, especially those in imminent 
threat of disappearing due to global eco-
nomic expansion.” 
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“We would all like our students to 
boil over with enthusiasm...”

H
Making Participation Happen

By Laurie de González, University of  Oregon

ow many times have you stood in front of the class-
room and asked for volunteers only to have just your 

best students raise their hands? Even the best curriculum will 
not be eff ective if few students participate. We would all like 
our students to boil over with enthusiasm, but usually this is 
not the case in a typical language classroom. Th ere are sev-
eral reasons for students’ hesitancy to participate, including 
intimidation, not understanding, not knowing the answer, or 
boredom. As teachers, we must recognize that participation 
can be individual or group responses. Here are some tips to 
making participation happen.

1. Learn your student’s names right away and call them by 
their names. Th is creates an instant connection. 
2. If the class has fewer than fi fteen students, have your stu-
dents form a circle. Circles create a sense of personalization 
that you don’t get in rows.
3. If the classroom is small and you have many students, cre-
ate aisles down which you can stroll as you talk. Your proxim-
ity to students keeps them on their toes.
4. As you stroll and talk, use your classroom as a stage. Move 
around. Sit down. Stand up. Take a seat among your students 
(but not for long). Exit. Enter. Students are more likely to pay 
attention if you create intimacy through the use of space. 
5. Ask your question fi rst and then call on the student. If you 
call on the student fi rst and then ask the question, you lose 
your audience. 
6. Make sure to call on a variety of students. Understand what 
level of question would be appropriate for each student. If a 
student is somewhat weak in the target language, you may 
want to ask a simple yes or no question, or you may want to 
put a clue on the board. Th ese strategies allow the student to 

feel successful and 
eager to respond on 
other occasions. 
7. Make eye con-
tact with your stu-
dents when you 
talk to them, ac-
knowledging their 
energy. If you get 
a nod, nod. If you 
see a smile, smile. 
Engage yourself by 
responding to your 
students’ physical 
responses. 
8. Start class with 
everybody’s full 
attention to create 

unity and pur-
pose. Nobody 
should be left out, 
and all students 
will be ready to 
respond. Often, 
teachers begin 
class by talking, 
and many stu-
dents are still pre-
paring for class. 
Just stop, stand, 
and wait. More 
often than not, 
your presence 
commands atten-
tion. However, 
on Fridays or 
before a holiday, 
many students 
anxiously await 
their plans. On 
these days, there 
are several things 
you can do. Display a funny transparency in the target lan-
guage. Give a larger than life greeting to the whole class. Hold 
up a picture related to the day’s topic. Play music and put the 
lyrics up on a transparency. Once students are focused, you 
have captured the attention of the whole class.
9. Be aware of the language level at which you are speaking. Is 
it appropriate for the level of your class? If you see blank stares 
or no response, rephrase the question. 
10. Get other students to help in responding to diffi  cult ques-
tions. Sometimes, one student begins responding but doesn’t 
know how to fi nish the sentence. Keep the momentum going 
by asking the class as a whole to fi nish the response, which 
makes them feel like a team.
11. Ask a question, and give your students a couple of minutes 
to talk in a group of two or three about the response. Th en ask 
the class what response they came up with in their groups. 
Th is strategy gives students time to prepare and feel more con-
fi dent about responding correctly.
12. Use silence as a tool to participation. Give your students 
time to think. 
13. Encourage group feedback by simply putting your hand 
to your ear and leaning forward as if to say, “What’s that?” A 
choral response is a form of participation.
14. Have students fi ll out a self-evaluation form once a week.
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Googling Away
Continued from page 2…

when to start the next one. 
3. Teachers “publish” the Web site 
information and post the link online 
so that students can view the site 
outside of class. 
4. During the fi rst week of a given 
theme, students will email their mes-
sages to the teacher, who will post the 
text on Google Docs. Students sign 
their messages using their Russian 
fi rst name and school only. Teachers 
insert the posts in school colors for 
easy recognition. 
5. During the second week, students 
read the posted responses and gen-
erate at least two questions to peers. 
Over the course of the project, stu-
dents also respond to any questions 
posed to them. 
6. Teachers note which students have 
no questions posed to them and add 
as needed.

Technology Needs
1. Cyrillic fonts on all computers

2. Teacher access to Google Docs
3. Student access to the Internet
4. Student email
5. Teacher email

Student Directions
Now that you have worked on the 
theme of ____, you will correspond 
with other Russian students using 
Google Docs. 

* Writing: 
1. Write a short message that answers 
all the questions your teacher has 
provided on the theme. 
2. Type your response and sign the 
message with your class Russian 
name and your school name. 
3. Email your message to the teacher. 

* Responding: 
1. Read the texts that other students 
have written on the theme. 
2. Write one question for two other 
students. Choose students who do 

not have questions yet. 
3. Use the other students’ names and 
school(s) in your questions so that 
your teacher can fi nd them. 
4. Remember to sign your reply with 
your Russian name and school. 
5. Email the question to the teacher. 

* Follow-up: 
1. Check the Google Docs to read 
questions. 
2. Answer questions that other stu-
dents have asked you. 
3. Remember to sign your reply with 
your name and school. 

Rubric
Access the rubric online at http://docs.
google.com/View?docid=dcrr8zrf_
28cx7ss8gz.


