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The current number of proficient 
language speakers in Oregon falls 

well short of demand.

T
Language Demand Exceeds Supply

By Colin Crocker, University of  Oregon

Continued on page 2…

he Center for Applied Second Language Studies (CASLS) at the 
University of Oregon has developed an innovative public policy plan 

for advancing the prospects of K-16 foreign language learning in Oregon. 

In January 2007, the National Security Education Program approached National 
Foreign Language Centers in Ohio, Oregon, and Texas, asking universities in 
these states to conduct a statewide foreign language needs assessment in the 
public and private sectors. Researchers at CASLS found the current number of 
proficient second language speakers 
in Oregon falls well short of demand. 
In an effort to create dialogue 
around policy solutions designed 
to meet this demand, CASLS’ staff 
convened task force working groups 
consisting of more than eighty lead-
ers from business, government, and 
education. 

The plans of these working groups 
resulted in the Oregon Roadmap 
to Language Excellence, a series of 
incentive-based proposals designed 
to reward and encourage language 
learning. At a broad level, the plan 
aims to create the conditions that 
will allow every Oregon graduate 
to be professionally proficient in 
English and functionally proficient 
in another language by 2025. As this 
goal is achieved, Oregon will be a 
place where every guest feels wel-
come and where every citizen can contribute to the social, economic, and cul-
tural life of the state. Oregonians’ superior command of languages and cultures 
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The Center for Applied Second Language Studies (CASLS) convened 
task force groups of over eighty leaders from business, government, 

and education in Oregon to address the need for proficient language 
users. Here, University of Oregon President Dave Frohnmayer shares 

ideas for collaboration.

Language Demand
Continued from page 1…

will provide a sustainable competi-
tive edge. The Oregon brand will be 
inclusive, internationally aware, and 
forward-looking. 

Why incentives?
Incentive-based programs are a 
creative way to encourage lan-
guage learning and an alternative 
to unfunded mandates. Among the 
incentive-based Roadmap proposals 
are a K-16 model district program, 
expansion and enhancement of 
the credit-for-proficiency program, 
increased support for study abroad 
programs, and increased develop-
ment of innovative online language 
learning solutions.

What is happening with the 
Roadmap now?
A bipartisan group of interested 
state legislators will meet to advo-

cate for Roadmap proposals in the 
upcoming Oregon legislative ses-
sions. This group will investigate 
implementation strategies rang-
ing from changing administra-
tive rules to proposing actual leg-
islative change. Roadmap staff at 
CASLS will provide this group with 
research and analysis throughout 
the process and keep the legislative 
team in communication with stake-
holder groups around the state. 

To learn more about the Oregon 
Roadmap to Language Excellence 
and its unique set of incentive-based 
proposals, please the Roadmap Web 
page at http://casls.uoregon.edu/
roadmap.php.
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ACTFL will welcome educators to Walt Disney 
World & Resorts for the Annual Convention & World 

Languages Expo in November.

T
ACTFL Report

Submitted By Bret Lovejoy, ACTFL Executive Director

he American Council on the Teaching of Foreign 
Languages (ACTFL) board of directors met in 

May 2008 to discuss a number of its programs and policies. 
This article summarizes the ACTFL report. To request the 
complete version, email pncfl@uoregon.edu.

President’s Report President Ray Clifford stated that having 
the new headquarters office in Washington, D.C., firmly 
establishes ACTFL’s national presence. He then reviewed 
the goals ACTFL has already achieved, including its success-
ful presence in assessment. Ray also mentioned the Holt Bill 
that supports foreign language instruction, which could mean 
ACTFL would be recognized in federal law. Ray spoke about 
the importance of teamwork and shared goals.

Executive Director’s Report Executive Director Bret Lovejoy 
discussed details of the new office dedication and the College 
Board proposal to eliminate French and Latin literature AP 
exams as well as the fledgling Italian AP exam. Although 
ACTFL serves on an academic advisory committee for the 
College Board, this decision was presented to that commit-
tee after the fact. ACTFL, along with other organizations, has 
written letters objecting to this decision.

Headquarter Dedication The board attended the new ACTFL 
office dedication and open house reception. Among the more 
than 140 people who attended, 17 were past presidents of 
ACTFL, representing the single largest gathering of past pres-
idents in ACTFL history. 

Strategic Planning Com- 
mittees reported on their 
strategic plan assignments, 
and the full board partici-
pated in discussions on the 
following topics: leader-
ship training, assessment 
and testing, advocacy and 
outreach, research agendas, 
and diversity and member 
recruitment.

New Policies The board 
approved the following 
new policies: an emergency 
succession plan in the event 
of an illness or absence of the executive director; guidelines for 
international chapters of ACTFL; a privacy policy that will be 
shared with ACTFL members; clarification of procedures for 
the editor of Foreign Language Annals regarding special issues 

and guest editor selection; a policy on co-authorship that the 
Foreign Language Annals editorial board recommended; and 
changes to the mentoring program that will extend it to first- 
and second-year teachers.

Convention Sessions The board voted to move toward sixty-
minute sessions at the convention beginning in 2009. This 
decision reflects attendee input through surveys and the expe-
rience of other organizations that have abandoned seventy-
five-minute sessions, which ACTFL currently uses. Shorter 
sessions reflect current learning styles and will accommodate 
more sessions at the convention. No changes in the length of 
sessions will be made for 2008, as all sessions and schedules 
are already in place. The new shorter sessions will be fit into a 
matrix for the 2009 convention in San Diego and shared with 
the convention committee.

Position Statements The board approved the revised position 
statement on legislative priorities and a statement formalizing 
ACTFL’s commitment to developing and maintaining a teach-
ing and learning environment that supports heritage speakers 
of languages other than English. The board discussed a third 
statement on teacher use of the target language as exclusively 
as possible during instructional time and beyond the class-
room. Staff decided the statement should be rewritten and 
presented for further discussion and input from members in 
November.

Foreign Language Annals The board discussed the perfor-
mance of Sheri Spaine Long, editor of Foreign Language 

Annals, and voted to offer 
her a second three-year 
term. The volume of articles 
has doubled since ACTFL 
adopted an electronic 
submission process and the 
quality of the journal contin-
ues to strengthen.

Next Meetings & Future 
Convention Dates The next 
meeting of the ACTFL board 
of directors will be held in 
Orlando, Florida, November 
18-19, 2008, prior to the 
ACTFL Convention and 

World Languages Expo. The 2009 convention will be held in 
San Diego, California, November 20-22.
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The National Security Language 
Initiative (NSLI) creates K-16 
pipeline language programs 
to support today’s youth in 

becoming tomorrow’s global 
professionals.

A
Legislative Update

By Ann Tollefson, PNCFL Representative to JNCL-NCLIS

nn Tollefson, the PNCFL repre-
sentative to the Joint National 

Committee for Languages (JNCL) and 
the National Council for Languages and 
International Studies (NCLIS), attended 
the annual delegate assembly in May. As 
part of the assembly, Ann learned about 
current legislation affecting the world 
language profession.

The Higher Education Act (HR 4137): 
The House passed the Higher Education 
Act, which is currently in preparation 
for the Senate. The bill will likely pass 
before the current administration leaves 
office in January 2009.

No Child Left Behind (NCLB): Several 
versions of NCLB reauthorization are 
currently before Congress. Because 
there is no consensus in either the 
House or the Senate during this elec-
tion year, there will likely be no changes 
to NCLB until the next administration 
takes office.

National Security Language 
Initiative (NSLI): NSLI, launched 
in 2006, addresses the role of critical 
languages in economic competitive-

ness and national defense. A collabora-
tive effort between the Department of 
Defense, the Department of State, and 
the Department of Education, NSLI 
creates K-16 pipeline programs. For a 
full list of programs within each agency 
that address world language education, 
visit http://www.ed.gov/about/inits/ed/
competitiveness/nsli/nslibrochure.html.

National Language Service Corps: 
Because of congressional concern about 
the limited number of speakers of other 
languages, Congress has created the 
National Language Service Corps, a 
three-year pilot program just completing 
its first year. This NSLI program seeks to 
identify Americans with language skills 
to assist during national emergencies, 
to create a national registry of certified 
professionals and volunteers, and to 
establish a group dedicated to specific 
federal agencies that will provide assis-
tance when activated.  

Foreign Language Assistance Program 
(FLAP) Grants: The Wyoming Middle 
School Spanish Program is the only 
state-level FLAP grant awarded in 2007 
without a critical language empha-

sis. Although the funding remained 
restricted to critical languages for the 
2008 FLAP competition, three signifi-
cant changes were instituted: 1) projects 
will now be five years rather than three, 
2) local education agencies must partner 
with one or more institutions of higher 
education to develop long sequences of 
study, and 3) programs must be designed 
to enable students to achieve Advanced 
High proficiency by high school gradua-
tion and Superior proficiency by college 
graduation.

AP Examinations: The College Board 
has decided to have one capstone 
examination in all test languages rather 
than two that currently exist in some 
languages such as Latin and French. The 
College Board denied AP Portuguese, 
and Italian will be offered for only one 
more year.

Learn More: View details on all bills 
currently before Congress by logging 
onto the JNCL-NCLIS Web site at http://
www.languagepolicy.org and down-
loading the 110th Congress Legislative 
Summary.
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Presidential Showdown: Focus on Education
By Barbara Rupert, PNCFL Representative to ACTFL

School Choice
Obama supports school choice, but is against private 
school vouchers. He believes they would drain resources 
from public schools. “The ideal of public education has 
always been at the heart of the American promise. It’s 
why we are committed to fixing and improving our pub-
lic schools instead of abandoning them and passing out 
vouchers.”
Source: National Education Association Annual Meeting. July 2007

Merit Pay
Obama supports merit pay, but thinks teachers should 
have some input. “We should only do it if the teachers 
themselves have some buy-in in terms of how they’re 
measured.”
Source: “This Week” Primary Debate. 19 Aug 2007

No Child Left Behind (NCLB)
Obama believes that although the goal of No Child Left 
Behind was the right one, it was written and implemented 
poorly and has demoralized our educators and broken its 
promise to our children. Obama plans to fund No Child 
Left Behind and improve its assessments and account-
ability systems.
Source: Blueprint for Change, 2008: 20-23
 
Higher Education
In order to make college more affordable, Obama advo-
cates creating a tax credit that will cover two-thirds of the 
cost of tuition at an average university and make com-
munity college tuition free for most students. In return, 
recipients would be required to perform one hundred 
hours of community service. 
Source: http://www.barackobama.com

Teacher Recruitment and Incentives
Obama promises to raise salaries for educators in an 
effort to recruit new teachers. His education plan allows 
forgiveness of student loans for teachers who work at least 
four years in a high-need field or location. “If you’re will-
ing to put yourself through college to make the sacrifice 
and commitment that teaching requires, we should be 
willing to help you pay off some of those college loans.” 
Source: National Education Association Annual Meeting. July 2007

School Choice
McCain believes that if a child’s neighborhood school is 
not succeeding, parents should have the right to choose 
using public funds. “When a public system fails, repeat-
edly, to meet these minimal objectives, parents ask 
only for a choice in the education of their children...No 
entrenched bureaucracy or union should deny parents 
that choice and children that opportunity.”
Source: NAACP Convention. 12 July 2008

Merit Pay
McCain believes in rewarding “the best” teachers with 
merit pay. “Under my reforms, we will entrust both the 
funds and the responsibilities where they belong - in the 
office of the principal.” 
Source: NAACP Convention. 12 July 2008

No Child Left Behind (NCLB)
McCain believes, “There should be an emphasis on stan-
dards and accountability. However, our goal cannot be 
group averages. Instead, our focus should be to inspire 
every child...While NCLB has been invaluable in pro-
viding a clear picture of which schools and students are 
struggling, it is only the beginning of education reform.”
Source: http://www.johnmccain.com

Higher Education
McCain supports eliminating earmarks for research. 
“Significant amounts [of pork-barrel projects] come from 
research budgets. Eliminating earmarks would immedi-
ately and significantly improve the federal government’s 
support for university research.” He also advocates sim-
plifying the process for federal financial aid.
Source: http://www.johnmccain.com

Teacher Recruitment and Incentives
McCain vows to award bonuses to teachers who work 
in the most troubled schools and to look for ways to get 
more people in the classroom without traditional certi-
fications. “Many highly qualified men and women have 
great knowledge, wisdom, and experience to offer public 
school students. But a monopoly on teacher certification 
prevents them from getting that chance.”
Source: NAACP Convention. 12 July 2008

John McCain Barack Obama

Continued on page 12…
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Undergrads 
Flock to Flagship 

Programs

This article originally appeared in the 
Summer 2008 issue of Discourse, the 
newsletter of The Language Flagship.

The Language Flagship leads the nation 
in designing, supporting, and implement-
ing a new paradigm for advanced lan-
guage education. Learn about Flagship’s 
innovative programs by visiting http://
www.thelanguageflagship.org.

hat was an experimental 
pilot initiative is becoming 

a national model for U.S. undergrad-
uate language education. In 2006, 
The Language Flagship decided to 
expand a successful post-bachelor’s 
degree model of language learning 
to include undergraduate students. 
After only two full years of operation, 
Flagship undergraduate programs are 
already serving as major recruitment 
vehicles to language departments 
and their host institutions. The new 

programs offer pathways to a goal 
that strikes a harmonious chord with 
global-minded undergrads: profes-
sional training combined with supe-
rior language skills.

Students are attracted to Flagship 
undergraduate programs because 
they offer an opportunity to gain not 
only advanced proficiency in general 
language usage but also an ability to 
communicate professionally within 
the context of their academic disci-
plines. Flagship students can combine 
majors in international studies, law, 
or biology, for example, with inten-
sive courses in a critical language like 
Arabic, Chinese, or Hindi. Michael 
Metcalf, director of the Chinese 
Flagship Program at the University 
of Mississippi (Ole Miss), describes 
this approach as “language study for 
professional purposes rather than for 
the language or the discipline itself.”

One characteristic that sets under-
graduate Flagship programs apart 
is that language is spread across the 
curriculum; content courses offered 
in the target language support this 
concept. In addition, reading, writ-
ing, listening, and speaking – skills 
critical to any global career – are 
given equal weight in the classroom. 
According to Elizabeth Stein, a junior 
in the Arabic Flagship Program at 
Michigan State University, “It’s all 
Arabic, all of the time: novels, short 
stories, essays, articles, presenta-
tions, guest speakers.”

Another defining feature is the 
focus on achieving a targeted pro-
ficiency level, and students know 
what is expected of them even before 
they apply for a program. Madeline 
Spring, a nationally recognized pro-
fessor of Chinese and director of the 
Chinese Flagship Partner Program 
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The Flagship DiFFerence

• Language teaching at a level of intensity that 
ensures achieving professional proficiency

• Required overseas immersion

• Cultural awareness and literacy cultivated along 
with language study

• Content courses offered in the target language

• Student accountability for academic progress

• Emphasis on practical use of the language

• Required proficiency testing of all graduates

Madeline Spring (left), director of the Arizona 
State University Flagship Partner Program, 

attributes Flagship’s success to its flexibility and 
willingness to do “whatever it takes to ensure a 

student’s success.”

at Arizona State University (ASU), 
applauds the inherent flexibility of 
the Flagship program, which allows 
doing “whatever it takes to ensure 
a student’s success.” Some students 
are advised to participate in an addi-
tional intensive summer course over-
seas before they begin the program, 
others get one-on-one tutoring on 
campus, and all students have ready 
access to instructors and staff who 
take student progress and achieve-
ments seriously.

Flagship undergraduate programs 
are designed on the basis of years of 
experience, research, and evidence 
demonstrating that achieving pro-
fessional-level language proficiency 
requires a systematic approach: 
Students must experience the tar-
get language and culture first-hand, 
through content-based language 
learning and overseas immersion. 
This carefully articulated experience 
is so attractive to students that The 

Language Flagship “can dynami-
cally change the visibility of a school 
and its programs,” says Spring.  She 
reports that students are increasingly 
choosing to study at certain insti-
tutions – even at schools that they 
would not have considered otherwise 
– because of the Flagship Centers that 
they host. Ben Woodrick transferred 
to Ole Miss as a junior after studying 
Chinese for two years in a traditional 
track at the U.S. Naval Academy. 
“The Chinese Flagship was the best 
way to rapidly increase my language 
ability without significantly extend-
ing the amount of time I would have 
to spend in school,” he says.

Undergraduate Flagship programs 
are particularly interesting to stu-
dents who have studied in K-12 
immersion programs, taken advanced 
placement courses in a language, or 
traveled abroad previously. Jennings 
Treutel was fluent in Flemish and 
had studied French before he even 

started high school, where he took 
three years of Latin courses. Then, 
“looking for a challenge,” he decided 
to study Chinese. In summer 2006, 
he participated in a high school pro-
gram in Qingdao, China, where he 
“fell in love” with the culture and 
customs. A year later, he was a fresh-
man first-year student in the Ole 
Miss Chinese Flagship Program. For 
Treutel, the quality of the instructors 
and curriculum, paired with the high 
standards for student performance, 
makes the Flagship program unique. 
What’s more, he says, “You’re guar-
anteed to learn as long as you put in 
your time and effort.”

Flagship students unanimously agree:
The program is tough. Chelsea 
Aldridge, a first-year student in the 
Hindi/Urdu Flagship Program at the 
University of Texas, Austin, believes 
that personal motivation is essential 
to a student’s success. “Most students 
in other language classes are learning 

Continued on page 12…
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“Studying models of good writing is crucial to 
developing writing skills.”

“M
Focus on Writing: A New Approach at the UO

By Robert L. Davis, University of  Oregon

y students can’t write 
their way out of a wet 

paper bag.”

This colloquial complaint can be 
increasingly heard among teach-
ers in the humanities, who lament 
what many see as students’ 
decreasing literacy. Rather 
than throw up our hands in 
despair, the faculty in the 
Department of Romance 
Languages at the University 
of Oregon is reinventing 
the writing course at the 
core of the Spanish major.

The content and peda-
gogical orientation of 
this new course, SPAN 
311: Advanced Writing, 
emanated from an unprecedented 
series of professional development 
workshops on teaching second 
language reading and writing to 
advanced-level students. Organized 
by Associate Professor Robert L. 
Davis and Senior Instructor Amanda 
Powell in 2007-2008, the Teaching 
Matters Workshop Series brought 
together professors and instructors 
of French, Italian, and Spanish and 
forged a common commitment to 
improving student writing.

The Spanish major and minor 
are rooted in the humanities, and 
upper-division coursework requires 
students to produce expository 
and analytical texts on literary and 
cultural topics. All Spanish majors 
must take the advanced writing 
course to continue their language 
development, and Advanced Writing 
serves as a support course for the 

rest of the major requirements. This 
course provides the necessary transi-
tion from the lower-division empha-
sis on developing oral proficiency 
and general literacy in Spanish to the 
demands of advanced work in the 
humanities.

SPAN 311 will use pedagogical tech-
niques and terminology consistent 
with those in other university writ-
ing courses. The course will develop 
students’ abilities in formulating 
and supporting a thesis statement, 
employing correct techniques for 
incorporating and documenting 
primary and secondary sources, 
differentiating orality and literacy, 
recognizing different genres, and 
using the rhetorical vocabulary of 
literary, linguistic, and cultural analy-
sis. The Teaching Matters Workshop 
Series included an invited session 
with Professor Jim Crosswhite, 
director of the University of Oregon 
Composition Program, to help align 
the techniques and terminology with 
other departments across campus.

The newly revised writing class will 
also ensure that all Spanish majors 
develop a minimum level of tech-

nological literacy through the use of 
word processing and bibliographic 
research tools such as Microsoft 
Word, Macintosh Pages, and equiv-
alent programs with Spanish spell 
check and track change features in 
addition to library resources.

SPAN 311 class activities 
will include:

Review of Spanish • 
morphology and syntax 
(grammar review)

Expansion of students’ • 
lexical resources  (synonyms, 
antonyms, word families) to 
increase range of expression 
and to improve accuracy in 
use of different registers

Reading and basic • 
analysis of short literary 

works
Study of descriptive, exposi-• 
tory, and argumentative model 
texts before producing original 
compositions

The Teaching Matters Workshop 
Series brought the last feature into 
focus as the faculty realized that 
current courses ask students to write 
analytical and argumentative texts 
in response to literary and cultural 
readings without having ever seen the 
types of texts they were to produce. 
Research in composition shows that 
studying models of good writing is 
crucial to developing writing skills; 
a major goal of the course revision is 
to include this phase of instruction.

The new writing course is being 
offered for the first time in fall 2008.
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Bennington Col lege

Master of Arts
in Teaching a Second Language

designed for •
working teachers 

low residency •

become a •
better teacher

improve your •
language skills

deepen your •
cultural knowledge 

learn within a •
close-knit cohort

Earn a MATSL degree in French 

or Spanish through a unique 

summer residency program at

Bennington College in Vermont. 

The program is designed for 

working teachers who want to 

sharpen their teaching skills 

and define the future of the 

foreign language profession.

802.440.4710
matsl@bennington.edu 
www.bennington.edu
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Dr. Carolyn Taylor joins 
the PNCFL executive 

council as vice president.

P
PNCFL Welcomes New Vice President

NCFL thanks all members who cast their votes in 
the vice president election. The executive council 

proudly welcomes Dr. Carolyn Taylor as the 2008 vice 
president. Carolyn will spend one year on the council as 
vice president, one year as president, and one year as past 
president. 

Carolyn, assistant pro-
fessor at the University 
of Wyoming, currently 
teaches courses in sec-
ondary modern lan-
guage methodology, 
second language acqui-
sition, and learning 
theories. She mentors 
students through their 
college careers and finds 
it “extremely rewarding 
to be able to witness 
their metamorphosis 
from pre-service to 
in-service teachers.” 

Prior to joining 
the University of 
Wyoming faculty, she 

worked as the state supervisor of foreign languages for 
the Louisiana Department of Education. She assisted 
local superintendents, advocating for the maintenance 
and continuation of elementary foreign language pro-
grams. She knew students’ language study would lead 
to achievement in other academic areas. “This [work] 
inspired me to further explore the relationship between 
foreign language study and academic achievement in 
all content areas,” Carolyn explains. “The results [of my 
dissertation] confirmed what I had suspected and what 
previous research had shown: foreign language study 
has a positive impact on student academic achieve-
ment.”

Carolyn knows first-hand the influence of foreign 
language study on students’ lives. She taught French 
at Springfield High School in Springfield, Louisiana, 
and at Albany High School in Albany, Louisiana. She 

watched as her students’ expanded their worldview while 
participating in exchange opportunities. Carolyn recalls, 
“Befriending French students and spending time with 
them both in Louisiana and in France helped my students 
see the world and themselves in a very different light.”

In addition to a wide breadth in her work experience, Dr. 
Taylor brings a range of academic expertise to the coun-
cil. She received her B.A. from State University of New 
York. She received an M.A. in curriculum and instruc-
tion with a minor in French and a Ph.D. in curriculum 
and instruction from Louisiana State University. ACTFL 
considered Carolyn’s dissertation as a finalist for the 2004 
ACTFL-MLJ Emma Marie Birkmaier Award for Doctoral 
Dissertation Research in Foreign Language Education.
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“Developing high levels 
of oral proficiency 

requires long sequences 
of study.”
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Promoting Second Language Oral 

By Carolyn Taylor, PNCFL Vice President

n recent years, the National Council 
for Accreditation of Teacher 

Education (NCATE) and the American 
Council on the Teaching of Foreign 
Languages (ACTFL) have been garner-
ing support for increased oral language 
proficiency among modern language 
educators. These organizations set the 
oral proficiency bar at the Advanced Low 
rating for pre-service teachers of French, 
German, Hebrew, Italian, Portuguese, 
Russian, and Spanish and at Intermediate 
High for pre-service teachers of Arabic, 
Chinese, Japanese, and Korean1. In par-
tial fulfillment of the requirements for 
attaining accredited status, NCATE holds 
teacher education programs accountable 
for requiring pre-service teachers to score 
at these specified levels. In addition, six-
teen states require the Oral Proficiency 
Interview (OPI) for new teacher licen-
sure with proficiency levels ranging from 
Intermediate High to Advanced Mid2.
 
As language educators would readily 
attest, absent spending significant time 

abroad, developing 
high levels of target 
language oral profi-
ciency requires long 
sequences of study, 
preferably in linguis-
tically rich authentic 
communicative set-
tings. Unfortunately, 
study abroad can be 
cost prohibitive and 
thus out of reach for 
many students. To 
remedy this, George 

Mason University (GMU) offers opportu-
nities for students to participate in domes-
tic immersion programs that promote tar-
get language proficiency. GMU partners 
with Virginia Tech, Longwood College, 
and Millersville University to make rich 
target language experiences available to 
their students, thereby eliminating the 
high cost of international travel. 

In the vein of intercollegiate coopera-
tion, teacher education and modern 
language departments must work col-
laboratively to forge common goals that 
promote  students’ enhanced target lan-
guage oral proficiency. Faculty mem-
bers and students alike need to acquire 
an in-depth knowledge of the ACTFL 
Proficiency Guidelines to clearly under-
stand what is entailed in functioning at 
the Intermediate and Advanced levels. It 
is crucial to take a proactive stance in edu-
cating students about the guidelines and 
the OPI level descriptors as soon as they 
enter modern language teacher education 
programs. ACTFL recommends tracking 
pre-service teachers’ target language oral 
proficiency at a minimum of three inter-
vals during their program of study: as they 
begin their program, at the mid-point of 
their program, and prior to their student 
teaching practicum. While the first two 
oral proficiency measures may be unof-
ficial ratings, the third must be one of the 
following: an official OPI, an Academic 
Institutional Upgrade, an Official ACTFL 
Advanced Level Check, or an ACTFL 
Oral Proficiency Interview-Computer 
(OPIc).  Presently the OPIc assesses only 
Spanish3.

Teacher educators can do a great deal 
to convey to their students the neces-
sity of maintaining and improving tar-
get language skills by practicing what 
they preach. By modeling for students 
the importance of attending to a life-
long pursuit of honing second language 
skills, teacher educators can help instill in 
their students an appreciation for setting 
high second language proficiency goals 
for themselves. Furthermore, educat-
ing students about meeting the ACTFL 
Proficiency Guidelines and drawing them 
back to the guidelines throughout their 
postsecondary language learning experi-
ences is an important step in this process. 
Teacher educators should also encour-
age students to make use of technology 
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Many programs are 
beginning to make 

a concerted effort to 
equip their students 

with the tools to 
enhance their oral 

language proficiency.

Proficiency in Teacher Education

to enhance their target language skills. In 
this modern age of globalization and inter-
connectivity, technology is an important 
resource that promotes not only recep-
tive language skill development (listening 
and reading) but also the development of 
productive skills (speaking and writing). 
The Internet provides virtually unlimited 
access to a multitude of materials in the 
target language. Accessing simultaneous 
video and audio transmissions make it 
easy for people around the globe to con-
nect and converse about real-life topics.

Institutions of higher learning are pursu-
ing several initiatives to support pre-ser-
vice students’ second language acquisi-
tion. For example, Queens College CUNY 
provides assistance to its pre-service 
modern language teachers by making lan-
guage clinics available to them. These clin-
ics engage students in role-play scenarios 
in the target language that are similar to 
what they might encounter while taking 
the OPI. In addition, modern language 
course assignments at Queens College 
CUNY have shifted from more literature-
based written assessments to more civili-
zation and cultural content. There are also 
a greater variety of assessments geared 
toward oral language production in addi-
tion to written language. This expanded 
scope provides a holistic means of deter-
mining how well students function in the 
target language.

The Department of Hispanic Studies at the 
College of Charleston requires students 
to engage in a Simulated Oral Proficiency 
Interview with their Spanish instructor. 
Students record and transcribe the inter-
view, then submit it to the instructor. The 
instructor, in turn, analyzes the quality 
and quantity of discourse and provides the 
student with feedback within the context 
of the ACTFL Proficiency Guidelines.

Kennesaw State University requires pre-
service modern language teachers to craft 

and present a senior seminar paper in the 
target language. The oral presentation is 
done in a forum attended by college of 
education and modern language faculty 
members who use a rubric to rate the 
teacher candidates’ oral language, provid-
ing them with constructive feedback on 
their target language use. The University 
of Wyoming will incorporate this assess-
ment beginning in fall 2008. This col-
laboration among modern language and 
teacher education faculty will be a positive 
step in working toward the shared goal of 
supporting students’ target language oral 
proficiency. 

Teacher education and modern language 
departments should make on-going con-
certed collaborative efforts to equip their 
students with the tools and resources they 
need to enhance their oral language pro-
ficiency. This includes helping students 
take charge of their own target language 
learning. In doing so, pre-service modern 
language teachers will feel more empow-
ered to make gains 
in their target lan-
guage ability, and 
these future teachers 
will be more capable 
of leading their own 
students to high lev-
els of oral language 
proficiency.

The author thanks the 
following educators for 
providing insights into 
their modern language 
teacher education programs: Dr. Marjorie 
Hall Haley, George Mason University; Dr. 
Jennifer Eddy, Queens College CUNY; Dr. 
Kristin Hoyt, Kennesaw State University; and 
Dr. Joseph Weyers, Charleston College.

http://www.actfl.org/i4a/pages/index.1. 
cfm?pageid=3325
http://www.ncssfl.org2. 
http://www.actfl.org/i4a/pages/index.3. 
cfm?pageid=3385#3
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Presidential Showdown
Continued from page 5…

Undergrads Flock to Flagship Programs
Continued from page 7…

the languages simply to fulfill a require-
ment,” she explains, whereas Flagship 
students typically are passionate about 
the languages that they study. Intense 
interest translates to a strong commit-
ment, drive, and willingness to rise to 
the challenge of Flagship programs. 
Similarly, sophomore and first-year Ole 
Miss Chinese Language Flagship stu-
dent Cooper Rimmer realized that he 
would never develop the ability to use 
Chinese in his professional work with-
out Flagship’s structure and rigor. “The 

Flagship program has pushed me to be 
much better than I would be otherwise,” 
he claims.

Despite their infancy, Flagship under-
graduate programs are not only expand-
ing enrollment but also working with 
other institutions to share their experi-
ences through The Language Flagship’s 
Diffusion of Innovation grant program. 
One grant recipient is ASU, which col-
laborated with the University of Oregon 
to develop the Chinese Flagship Partner 

Program. Already, ASU faculty mem-
bers in other languages in the School of 
International Letters and Cultures are 
looking to Flagship successes as mod-
els for adapting their own curricula. 
At Ole Miss, there are plans to build a 
Critical Language Institute based on 
the Flagship model, because, as Michael 
Metcalf reports, “the ethic and example 
of the Chinese Flagship is catching fire.”

Early Childhood Education
McCain emphasizes the importance of Early Childhood 
education and of targeting federal resources on the needi-
est children with a focus on language, numbers, and social 
and emotional skills. McCain also advocates for increased 
accountability. “Far too many Head Start centers have fallen 
prey to the same institutional flaws that have undermined the 
larger public education system. They lack quality instructors; 
they lack accountability to parents; and they are focused on 
process, not outcomes.” 
Source: Democratic debate. 15 Jan 2008

Early Childhood Education
Obama pledges to launch a program that provides care, learn-
ing, and support to children from birth to age five. “What 
you see consistently are children at a very early age are start-
ing school already behind. That’s why I’ve said that I’m going 
to put billions of dollars into early childhood education that 
makes sure that our African-American youth, Latino youth, 
poor youth of every race, are getting the kind of help that they 
need...Every dollar that we spend in early childhood educa-
tion, we get $10 back.”
Source: Democratic debate. 15 Jan 2008

John McCain Barack Obama


