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PNCFL was founded in 1949.Truman was president, Elvis Presley was
an unknown high school student, and RCA was beginning to market a
hot new product: the television. PNCFL has evolved since then, but ba-

sically kept the same structure and performed the same functions it did in
1949. We were due for a make-over.

The retirement of Ray Verzasconi as Executive Director of PNCFL cata-
lyzed the PNCFL Board to reexamine the mission and structure of the organi-
zation in fundamental ways. Among the factors leading to this discussion
were the emergence of ACTFL as the voice of the profession, improved infor-
mation and transportation technology, the lack of affordable hotel space for
conferences, and a cultural change among younger teachers who are less apt
to see participation in professional organizations as part of their civic duty. It
was clear that the 1949 model needed updating.

At the April PNCFL conference in Tacoma, the PNCFL Board of Directors
redefined PNCFL in ways that prepare it to thrive in the 21st century while
continuing our traditional role as a regional networker and a voice for Pacific
Northwest teachers at the national level. Here are some of the important
changes:
• Longtime Executive Director Ray Verzasconi has retired.
• The Yamada Language Center at the University of Oregon now administers

PNCFL business.
• PNCFL will no longer sponsor annual conferences by itself.
• PNCFL will no longer seek individual memberships.
• PNCFL will be a service provider working with state organizations to help

teachers.
• PNCFL will continue to network K-12 and college teachers.

In place of the traditional PNCFL spring conference will be joint confer-
ences with state organizations and other regionals (see information on PNC-
FL’s first cooperative venture with SWCOLT on the back cover). PNCFL will
help identify the best presenters, keynoters, and workshop leaders in the re-
gion and bring them to state conferences. By making state conferences better,
rather than competing with them, PNCFL allows teachers to access the best
work in the field within their own state.

Rather than recruiting individual members, every member of a state or-
ganization automatically becomes a PNCFL member. A $10 charge on state
dues entitles anyone joining a state organization to all the benefits of PNCFL
membership. Alaska, Idaho, Oregon, Washington, and Wyoming have already
agreed to this arrangement, and discussions with other states are proceeding.
Again, the rationale is to support, rather than compete with, state organiza-
tions.

Among the services PNCFL will provide is the Professional Assistance
Workshops: PAWS. Under this program, PNCFL will identify excellent present-
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ers from the region and send them to state confer-
ences at a reduced rate, thus disseminating new
ideas throughout the region and enriching state
conferences. If you know of any excellent work-
shops (including your own) please contact Presi-
dent-elect, Anne Mueller at:
amueller@pacifier.com.

PNCFL will also provide administrative sup-
port, professional advice, and advocacy support to
state organizations. All in all, we feel that mem-
bers will get a lot for their $10. Amidst all this
change, it is important to maintain what we al-
ready do well. PNCFL continues to represent the

Pacific Northwest at the national level through our
ACTFL representative Debbie Parks.

This newsletter is another service that is as
important now as in 1949. And Selecta will contin-
ue to publish refereed scholarly articles, although
it will now appear as an online journal only.

Fifty years ago, PNCFL was the first regional
professional organization of second language
teachers in the country. Now, the Pacific North-
west is again the leader in redefining and updating
the role of regional organizations to fit the oppor-
tunities and challenges of the next 50 years.

Carl Falsgraf
falsgraf@oregon.uoregon.edu

As Carl notes, after 50 years PNCFL was due
for a change. But one thing the Board is clear
about is that the Council’s long tradition of advo-
cacy on behalf of its members will remain intact.
Of course, this newsletter, Lingo, is one way that
advocacy gets reported and members views’ can
be expressed.

Like all news and information these days,
PNCFL struggles with members’ shifting attitudes
between what members’ needs and interests are in
a print publication, and what they prefer electroni-
cally. The latter has obvious advantages in terms
of timeliness and ease of distribution, and poten-
tially enables more voices to be heard; the former
is more permanent, tends to be more in-depth, and
is usually more carefully prepared and edited.

As the new administrative center for PNCFL,
the Yamada Language Center now has access to a
great deal of information relevant to the needs of
PNCFL members—we’d be glad to forward it di-
rectly to you (as e-mail messages or digests), to
your respective state associations (for their news-
letters or electronic distribution), or post it on a
regularly updated website.

Last year members identified “promoting lan-
guages at the state level” as the number one goal
for PNCFL. We’d now like to hear from you how
that can best be accomplished.

The Board has asked Lynn Klausenberger, Dee
Young and me to rethink the newsletter and other
PNCFL communications. An undertaking like that
is more easily accomplished when we know how
you prefer to get your information and what we
can do to make it more comprehensible. Write and
let us know: pncfl@oregon.uoregon.edu.

PNCFL Members can attend
the SWCOLT conference in
Salt Lake City in March at
the members’ price of $35!
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Jeff Magoto, Editor

Lingo is a newsletter for members of the Pacific
Northwest Council for Languages, a non-profit profes-
sional organization for foreign language teachers.

 Lingo is sent to current members of the state asso-
ciations that comprise PNCFL: AFLA, COFLT, IATLC,
WAFLT, and WFLTA.

Lingo is published in February and July at the Ya-
mada Language Center, University of Oregon. PNCFL
welcomes short articles, descriptions of innovative
courses, reviews of teaching materials, and other items
of interest to members of the language teaching profes-
sion. Submission deadlines are January 15th for the Feb-
ruary issue, and June15th for the July issue.

Inquiries regarding advertising, membership,
change of address information, and requests to be added
to or removed from the mailing list should be addressed
to: PNCFL, 1236 University of Oregon, Eugene, Oregon
OR 97403-1236, 541-346-1540, Our e-mail address is:
pncfl@oregon.uoregon.edu and our web site is at:
www.isu.edu/~nickcrai/pncfl.

Ideas and opinions expressed in Lingo are those of
the respective authors and not necessarily those of the
Council.

In addition to producing Lingo, PNCFL is eager to
assist member associations with their desktop publish-
ing and/or administrative needs. Contact us for more
information.
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Study, Travel, and Grants

The President's Committee on
the Arts and the Humanities
(PCAH), an advisory body to the
White House, is seeking nomina-
tions, especially in the humanities,
for the year 2000 Coming Up Taller
Awards.

Each year these awards, which
carry an honorarium of $10,000 per
awardee, are given to outstanding
community after-school, weekend,
and summer programs in the arts
and the humanities in recognition of
the programs' success in providing
at-risk youth with safe, stable envi-
ronments in which to learn and de-
velop their skills and aspirations.

The 2000 nomination deadline
is March 3. For a description of the
program, lists of past award recipi-
ents, and nomination information,
check www.cominguptaller.org

• Meeting the Challenges of Immer-
sion Education, June 19-23

• Proficiency Oriented Language In-
struction and Assessment, July
10-14

• Developing Classroom Materials
for Less Commonly Taught Lan-
guages, July 17-21

• Improving Language Learning: A
Practical Course in Strategies-
Based Instruction, July 17-21

• Culture as the Core: Integrating
Culture in Second Language
Classrooms, July 24-28

• Developing Proficiency-Oriented
Assessments for the Second Lan-
guage Classroom, July 31-Aug. 4

• Using Technology in the Second
Language Classroom, August 7-11

For more more information on
these institutes, contact CARLA at:
612-626-8600; or see their website:
carla.acad.umn.edu

Humanities Programs For
At-risk Youth

CARLA Summer 2000
Institutes for FL Teachers at
the University of Minnesota

Theme: Languages in the 21st
Century: Teaching and Reaching All
Learners. October 13-14. Portland,
Oregon. The call for proposals, ho-
tel and registration information are
online at: www.open.org/~coflt

Both the University of Oregon
and the University of Washington
are holding language and cultural
events for high school students on
Friday, April 28. Foreign Languages
and International Studies day in Eu-
gene and World Language Day in Se-
attle will both celebrate the impor-
tance of language learning and cul-
tural studies. For UO’s event, con-
sult: babel.uoregon.edu, for UW’s:
www.llc.washington.edu

FL Event for High Schoolers
Combines Fun and Learning

WAFLT & COFLT Co-Sponsor
Fall 2000 Conference

Summer Institutes 2000

K-6 FOREIGN LANGUAGES: LEADING THE WAY WITH TEACHER PREPARATION

July 24-August 3, 2000
National trends and standards in foreign language education, K-6 curriculum, effective
K-6 classroom teaching strategies, authentic assessment, the use of technology in the
classroom and the teacher as a researcher will all be addressed.  For methods profes-
sors, district supervisors and grade K-6 teachers.  Leaders are Helena Curtain and Carol
Ann Pesola Dahlberg. Two optional graduate credits available.

TEMAS ANEJOS DE AMERICA LATINA:  CREATING THEMATIC UNITS

July 5-15, 2000
This institute is designed to give participants both a deep understanding of selected Latin American historical/cultural
themes, as well as strategies for incorporating this information into thematic units for the classroom.  For methods
professors, district supervisors and K-12 Spanish teachers.  Leader is Mari Haas.  Two optional graduate credits available.

NEW TECHONOLOGIES IN THE FOREIGN LANGUAGE CLASSROOM

August 5-13, 2000
Recent developments in new technologies that are applicable to foreign language instruction.  Opportunities to work with
hardware and softwares applications.  Emphasis placed on effective technology-based instructional strategies and
practices.  For methods professors, district supervisors and grade K-12 foreign language teachers.  Leaders are Karen
Willetts and Cindy Kendall.  One optional graduate credit available.

For more information or an application contact:
National K-12 Foreign Language Resource Center

N131 Lagomarcino Hall • Iowa State University • Ames, IA 50011 •
5151-294-6699 • nflrc@iastate.edu • www.educ.iastate.edu/nflrc
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Talking
With Fred
Lorish
This year marks the twelfth
anniversary of the Yujin
Gakuen (YG) Japanese
Immersion program in the
Eugene, Oregon 4J School
District. For the first time this

spring, students who began learning Japanese as first graders will
graduate. Fred Lorish was on the original committee that set up
the immersion program and helped write the initial grant pro-
posal. After years of teaching Japanese at the high school level,
and several yearsc of teaching in Japan, he came back to Eugene
and now teaches middle schoolers at YG. Fred graciously took
time out of his busy day to discuss the program and his experi-
ences teaching in an immersion environment.

LINGO: What does immersion mean at your school? How much
of the student’s day is spent in this program?

The way we have chosen to do it is to take the Language
Arts and Social Studies block time—which is two periods,
and add what would normally be an elective period. We take
those three periods and that becomes their YG program.

LINGO: How does this fit in with the rest of the students’ aca-
demic program?

Lorish: Doing the Language Arts/Social Studies block was
the logical way to do it because we’d be able to infuse
Japanese. But as I have to prepare these kids for the state
tests in Language Arts and Social Studies and I have to meet
all the benchmarks and do all the work samples we are
required…that can’t be done in Japanese; it’s a truly foreign
language. If I teach the kids geography in Japanese there’s
little transference. If you’re doing French or Spanish, you can
get away with it more easily. They’re cognate languages.

In Japanese, you take a word like “equator”—
seikidou—How are you going to be able to put those things
together and then take the test in English? So essentially,
what we are trying to do is to compress 112 minutes of block
time which a normal class would do, and compress it into
one class of 56 minutes, so that we can get a second period
of Japanese. In that first period we are still infusing some
Japanese, but all the sudden we have a lot of extra work out
of class, and on top of that then they have two periods of
Japanese.

LINGO: So what is it that they do in those two periods of Japa-
nese?

Lorish: There’s a speaking and listening, and then a reading
and writing part. We’re trying to find ways of bridging the

two classes so you don’t see them as separate issues, but for
the moment it’s sort of artificially split that way.

LINGO: What role do native speakers play in your program?

Lorish: I have two assistants, one is an exchange teacher
from Japan, and she was trained in Tokyo by the Japanese
Government’s Ministry of Information. She’s here for a year
and two thirds. There’s also a young man who is here for a
year, and its pretty certain that someone will replace him.
We always try to have two. I clearly am in charge of the
English side of things and overall planning.

LINGO: How does your own Japanese ability shape the curricu-
lum?  Do you see your language skills as a limiting factor? Do
you feel you have to work around your own vocabulary?

Lorish: I’m not bilingual—I speak Japanese well. I certainly
speak Japanese well enough to speak it as a foreign
language, because you have kind of a steered curriculum,
you can see where you’re going. It has clear parameters, and
it’s pretty much now proscribed in a real sense by the state
and the benchmarks. It stretches me linguistically. It gets me
into vocabulary, ideas and ways of thinking that I’ve never
dealt with.

I reached my peak in Japanese at age 26. I was living
in Japan and I was bilingual at that point. I read Japanese
newspaper and novels instead of English. I was good then, I
stopped using it, and now its thirty years later and my level,
frankly, has decreased. It’s a stretch for me to do content in
Japanese—doing Language Arts and Social Studies.

Conversely, for these [native Japanese teachers]
here, where the Japanese part is easy, if they have to take
over content it would be hard. You can’t deal with
abstractions with kids who have a concrete knowledge of the
language. They haven’t moved, linguistically, into abstract
language. We’re still dealing with “How much is it?” “Is it
red or is it white?”

So, to deal with some of the content, even in
Japanese, you have to stop and explain it in English because
you can’t deal with some of the abstract nature of the
content. [The native Japanese teachers] have a hard time
doing that in English, because they can’t do it either.

This is not truly immersion. In true immersion we’d
have native speakers here during the whole day. The kids
haven’t grown linguistically with the rest of their mind. So
they can’t deal with  abstractions the way an eighth grader
in Japan is going to be able to. Talking about things like
morality, ethics, the democratic process—you can’t just
throw those words out in Japanese and have kids understand
them. That’s one of the barriers we face.

LINGO: You mentioned the state benchmarks—do they help or
hinder your program?

Lorish: I think if you look at the benchmarks for things like
Language Arts and Social Studies it ends up being something
of a limitation because Asia is not a part of those
benchmarks. For example in eighth grade, the only thing the
kids have to know is classical China. They’re not required to
learn anything else about Asia.

in the classroom…
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Well I can’t teach about Japan unless I have that
lattice work that you need to understand Japan. For instance,
Japan’s culture is greatly influenced by lots of things—by the
whole force of Chinese history, the whole force of Korean
history and you can’t cut it off. So I have to teach that stuff
and I don’t deal with just the linguistic stuff. I’m adding huge
amounts to the curriculum so that I can give them the kind of
foundation so they can understand just what it is they are
learning in their language classes. And so it is a limitation to
some degree because it adds more to what I have to teach.
But I’m not limiting myself to those either. I’m going to move
on.

On the other hand, the Japanese language
benchmarks are useful because it gives us a way to compare
where the kids really are. It gives us something to measure
them with. We’re going to have some people come in and do
oral proficiency interviews based on the Oregon benchmarks
so we can see where everyone is. It gives us an opportunity
to see what we’re doing, how the program is doingI think
people are going to be surprised by both how well some kids
are doing and also the huge disparity between some
students.

LINGO: Is it hard for you because the students go from your
classroom out to other classes and a social environment where
they speak in English?  How do you deal with the fact that when
they leave your classroom, they are in a completely English
environment?

Lorish: In the best of all worlds we’d be in Japan. You’ve hit
on what is to me the primary issue. What these guys were
working on right now was basically a very simple review of
stuff they’ve had over and over again. We play a lot of
games with them, largely because if we didn’t they’d be
complaining “We’ve done this before.” The reality is that
though they have had a fairly wide range of material
presented to them, but because they’re not in the culture,
because the cultural noise outside of this half-day is not
Japanese, it’s not routine. They lose it. And so they talk
about it like “this is easy, we’ve had this before,” but when
you listen to them they have a hard time using the language
because it goes away. There’s no way to reinforce what they
learn in class—it’s just not the culture.

LINGO: What role do parents play in your program?

Lorish: With very few exceptions none of the parents have
any Japanese background so they can’t really help. We keep
telling the parents that the kids always have things to review
and go over. As I mentioned, the kids don’t necessarily
agree…These parents, though, are involved. I’ve got to say
that compared to traditional academic programs, these
parents really want it to work—they want to be as
participatory as they can, its just that there’s nothing they
can do linguistically.

LINGO: The students will obviously have different levels of
language abilities. How do you deal with these differences in their
language ability?

Lorish: What we’re doing right now is trying to bring the
kids who for lots of reasons didn’t pick it up, to a level where

they’re comfortable. So we can in fact go on and move
ahead. Some kids are going to get it, and some are going to
have a hard time. It’s not easy to do remediation. We need
every teacher in the room every time we’re doing
something…because it creates the cultural noise they need
to begin to move on.

There are some gaps that have occurred over the
years and haven’t been filled. I think there’s a tendency,
understandably, to teach to the upper kids, because they’re
the ones who give you the feedback. On the other hand, it’s
the kids that have missed some things over the years that I
feel we need to pay close attention to. This is an organic
program. We change it every year there are no textbooks.
We look at our group and say, “What are these kids capable
of?”

LINGO: So what are they capable of?

Lorish: It’s hard because it’s like comparing apples and
oranges. We have kids who have gone out of the program [to
a high school that doesn’t have the program] and done

Japanese through the University and those kids have pretty
consistently placed at third year University level as ninth or
tenth graders—one student placed into fourth year. There
was one girl who after seventh grade did an intensive
summer program at the University of Oregon; she did second
year university Japanese and got straight A’s

LINGO: So how does our culture’s emphasis on speaking and
listening over writing effect the teaching of Japanese, in which
writing is more important?

Lorish: It has a profound effect. Culturally it’s clear that the
written word is primary…Japan does not push the spoken
word the way as we do in the West. When you have native
speakers teaching, that is a tough transition to make—the
notion that you can only learn something by writing it, but in
fact that’s not the way we teach. There’s some cognitive
dissonance that goes on.

Lorish’s students do quite a bit of word processing in
Japanese. Given the burden of learning characters, though,
Lorish says he likes the fact students can input a Romanized
alphabet and the computer supplies Kanji options.
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It’s probably safe to say that William Fischer’s students in first-year German at Portland State are on the
cutting edge of new millenium teaching. The textbook is a CD, and the classroom is a media-rich lab filled with
the sound and images of the German speaking world. As Fischer’s course description says, they will have a sense

of “being there.”
“The most important goal of Intro-

ductory German is to acquire the practical
proficiency and confidence that will allow
you to use the language in everyday situ-
ations, primarily for speaking. Much of
the classroom time is used for partner
and small group practice of face-to-face
communication. A rich collection of au-
thentic cultural materials—menus, cur-
rency, radio broadcast clips, photos of ev-
eryday scenes—provides genuine lan-
guage input. The time gained from not at-
tempting the unnecessary or impossible
will help you learn better. It will also al-
low you to explore how German can re-
late to the rest of your life.”—Contact Bill
Fischer at: william@nh1.hn.pdx.edu

trends, tidbits, and technolgy…

Writing in the January edition
of Agora Language Marketplace, noted
scholar and methodologist Wilga
Rivers of Harvard University re-
minds us that our profession’s cur-
rent fascination with technology
should not blind us to some funda-
mental truths of language teaching.

“I do not believe that any ad-
vances in technology will eliminate
the need for committed teachers to
interact with students in order to
encourage them to express them-
selves in the language. After all,
language is and will remain an in-
teractive process. We will always
need teachers who can supply that
element of inspiration and encour-
agement that human students re-
quire,” River says.

What is it that the the teacher
contributes to the learning process?
1. [Making primary…]the impor-
tance of the students' involvement
in learning and using the language,
with motivation aroused and chan-
neled, as students' aptitudes and
interests are considered.

2. The teacher's commitment to
student learning. This is not just a
matter of covering the textbook or
syllabus or preparing students thor-
oughly for some examination.
3. Maintenance of a level of comfort
in the classroom, which makes stu-
dents feel accepted and encourages
them to take risks.
4. Well designed materials are help-
ful, but not the deciding factor. We
may use all the wonders of modern
technology or simple homemade
aids, or no aids at all, simply hands,
body, and eyes. Materials are inert
and have to be brought alive.
5. Approaches to teaching come
and go. Each has its brief period of
glory and success. 1, 2, and 3 above
are the essentials that must remain.

Like her books, Rivers conclu-
sion is straightforward and practi-
cal: recruit and train caring and
sensitive teachers and students will
learn.

Special thanks to Agora Langugage
Marketplace, www.agoralang.com, for
permission to excerpt this article.

WILGA RIVERS ON TEACHING AND TECHNOLOGY

CYBERDEUTSCH: A NEW APPROACH TO FIRST-YEAR  GERMAN AT PSU

WHAT DO STUDENTS

THINK ABOUT LEARNING

A FOREIGN LANGUAGE?
Claire Kramsch, Director of the

Berkeley Language Center, surveyed
nearly one thousand students tak-
ing 14 different languages to find
out what students’ perceptions of
their foreign language learning
were. Kramsch asked students to
complete these four statements: 1)
Learning a language is like… 2)
Speaking this language is for me
like… 3) What I like about writing
in this language is… and 4) When I
hear someone speak this language,
it makes me think of…

The responses were wildly di-
verse, but Kramsch was impressed
by how few students talked about
FL learning only as a tool for com-
munication; most talked about in-
tense personal feelings, that lan-
guage was “first and foremost
something experienced physically,
emotionally, artistically, as another
dimension of self.” The full text of
Kramsch’s study can be found at:
www.itp.berkeley.edu/blc.
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Dennis Ohrtman,
Council President,

‘98-99, member of
current Executive
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Faces from the 50th Anniversary Conference in Tacoma, WA

Ann Tollefson,
former ACTFL &
PNCFL  President

Keynote speaker Blaine Ray going over
some of the details of TPR Storytelling with
conference attendees

Ray Verzasconi, Council
Executive Director,
1977-1999

Cynthia Rekdal, Seattle
Public Schools, explaining
the television series she
developed for Japanese
and Chinese language
instruction

Keynote speaker, Patrick
Henry, Whitman College,

describing a French
town’s response to the

Holocaust

Honored Guest, PNCFL Founder,
Howard Nostrand



Come to the conference and join
other colleagues from the Pacific North-
west as we meet during the Southwest
Conference on Language Teaching. PNC-
FL members will be conducting presenta-
tions as well as taking advantage of the
huge variety of sessions on topics of in-
terest to all educators in the field of for-
eign languages.

PNCFLers may pre-register at
SWCOLT member rates. Get the forms
from: www.learnalanguage.org/swcolt

February 23rd is the deadline for
reservations at the SLC Hilton. Telephone:
800-421-7602—mention SWCOLT to get
the conference rate.

SWCOLT has deals wtih two airlines.
Southwest—special ID# L4610, 800-433-
6760; Delta—File Number 130962A. 800-
241-6760. See enclosed flyer for more in-
formation.

Presentations include:
• FLES Sí Se Puede, Margaret Haynes and

Herminia Reyes
• Teaching the Holocaust in the German

Curriculum, Gilberte Furstenburg
• Reading and Writing in Japanese Lan-

guage Pedagogy, Joshua S. Nelson
• Using the Web with French in Action,

Pierre Capretz
• Using Multimedia to Construct Meaning,

Gilberte Furstenburg
• Building the Virtual Language Lab, Bryan

Chaney
Full and Half-day Workshops on:
• Spanish, French, and German Immersion

Teaching
• Distance Learning Initiatives
• Passing on the Power through TPR

Storytelling

PNCFL Joins SWCOLT
in Salt Lake

PNCFL
c/o Yamada Language Center
1236 University of Oregon
Eugene OR 97403-1236
pncfl@oregon.uoregon.edu


