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The Confucius Institute helps 
students from all areas of 

Kansas learn Chinese.
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Reaching Through the Screen: 
Teaching Chinese Through Video Conferencing

By Sheree Willis, Confucius Institute of the University of Kansas

Continued on page 2…

s the study of Chinese and other strategic languages expands 
in the United States, one area of increasing concern is equity of 

access. How can we ensure that all students, including those in rural and 
inner city districts, have access to high quality education in the language 
skills that will help them compete in future careers?

For the past four years, the Confucius Institute of the University of Kansas 
has been testing and developing a mode of delivery with great potential to 
address these needs. In partnership with the Southeast Kansas Educational 
Service Center, an experienced 
provider of distance learning, we 
deliver Chinese language classes to 
K-12 students by videoconferenc-
ing. This program has grown from 
two sections of first-year high school 
Chinese in the fall of 2006 to seven-
teen sections in three levels of high 
school Chinese, thirty sections of 
elementary school Chinese, and over 
seven hundred students this fall. 
In addition to serving the needs of 
Kansas schools, we provide instruc-
tion to students in Missouri and 
Ohio and to students in Arkansas 
and South Dakota through summer STARTALK programs. Our students 
come from diverse backgrounds and attend school in a wide range of dis-
tricts, from small towns in Kansas to an inner city school in Kansas City, 
Missouri. 
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The videoconferencing deliv-
ery system allows for classes to 
be scheduled during the normal 
school day as part of the cur-
riculum with real-time audio 
and visual interaction between 
the instructor and the students. 
Because other districts share 
instructors, schools that might 
never be able to hire a Chinese 
teacher can still offer Chinese. 
Newer technology and ample 
bandwidth have improved visual 
and audio interaction, but many 
challenges remain. Perhaps most 
daunting for the instructors is the 
inability to move among the stu-
dents to discretely give individual 
feedback or manipulate realia for 
a hands-on lesson. How do we 
adapt best practices to an instruc-
tional environment where we are 
trying to interconnect two (or 
more) three-dimensional spaces 
through a two-dimensional 
screen?

Our approach to developing, test-
ing, and delivering curriculum 
and instruction can be described 
as a “hub” model. Our instruc-
tors are native speakers from 
our Chinese partner university, 
Huazhong Normal University. 
Although our students are spread 
out across the region, our instruc-
tional team members work closely 
with each other every day and 
have access to coaching, expertise, 
and reference materials here at 
the university. All of the instruc-
tors participate in the team dis-
cussions where the standards, 
assessment strategies, content, 
and classroom activities are care-
fully considered for each lesson 
plan. The lessons are tested with 

students at different sites and 
then reviewed in subsequent dis-
cussions. This recursive approach 
to planning, testing, reviewing, 
and re-planning is not easy! Over 
time, however, our instructors 
learn to use this practice of peer 
interaction to hone their craft. 
During our STARTALK program 
this summer, for example, the 
long hours spent reviewing each 
day’s experience during the first 
session paid off as the team fine-
tuned and retested the two-week 
curriculum with two subsequent 
student sessions. The energy 
we have invested into coaching, 
teamwork development, and joint 
curriculum study has helped the 
teachers develop competence and 
confidence, not only in teach-
ing but also in teamwork and 
leadership.
 
What have we learned? Many of 
the techniques for teaching in 
the target language in a tradi-
tional classroom can be adapted 
to a videoconferencing classroom. 
Classroom activities built on 
routines taught in “chunks” can 
be very effective. Class opening 
and closing routines, for exam-
ple, reinforce cultural values (i.e., 
respect for the teacher) and build 
student confidence. Both high 
school and elementary school 
students are very responsive to 
demonstrations with puppets. 
They all love Dalong, our big 
dragon puppet! We rely on visual 
materials, especially images on 
slides, to introduce content in the 
target language. For young chil-
dren, however, we only use visual 
materials that allow the students 
to see the Chinese teacher at the 
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same time, as we believe maintain-
ing visual contact with the teacher 
is especially important for young 
students.

We have confirmed that young 
children appear to see their 
Chinese teacher both as a TV star 
and as a real person. I recently 
overheard a group of kindergart-
ners waiting for their teacher to 
appear on screen tell each other, 

“Be quiet; he’s coming soon!” They 
vie for the Chinese teacher’s atten-
tion and want to please their on-
screen Chinese teacher as much 
as their classroom teacher. Also, 
just as in a traditional classroom, 
young children like to move! They 
respond enthusiastically to TPR, 
movement with song, and striking 
poses for Chinese characters.

Among the challenges of distance 
learning lie some interesting ben-
efits. We have discovered that, 
among our high school students, 
curiosity about peers at other sites 
can be an exciting draw. If you 
want that cute girl or boy’s phone 
number, you have to learn to ask 
in Chinese! One of our current 
efforts is to develop online discus-
sion boards and other activities on 
Blackboard sites to foster interac-
tion in Chinese among this com-
munity of teenage learners outside 
of class time. 

For both high school and elemen-
tary school classes, the adult 
facilitator at the remote site can 
play a critical role by helping set 
up classroom activities, assisting 
with classroom management, and 

fostering positive, respectful atti-
tudes toward learning Chinese and 
toward the Chinese teacher. This 
year we invited all of our facilita-
tors to an in-service workshop 
before the beginning of the semes-
ter. As a result, our new facilitators, 
most of whom were initially some-
what intimidated by this unfamil-
iar language, are now enthusiastic 
and informed participants along-
side their students in our classes. 

The “hub” approach to videocon-
ferencing instruction with a co-
located instructional team serving 
learners at a wide range of sites 
presents rich opportunities for 
developing and testing pedagogy 
and curriculum in this mode of 
instructional delivery. 
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“We also had to 
reflect on our own 

level of cultural 
competence...”
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Culturally Shocked or Culturally Competent?

By Regina Braker, Eastern Oregon University

ast year at the 
Confederation in Oregon 

for Language Teaching (COFLT) fall 
conference in Salem, I was pleas-
antly surprised at the level of inter-
est in an early Saturday morning 
session I presented. I had begun 
to think about issues of cultural 
competence and to try out ways to 
address them in my beginning and 
intermediate German courses at 
Eastern Oregon University, in part 
to fulfill an expectation of partici-
pants at a 2009 two-week summer 
seminar that I was privileged to 
attend in Leipzig, Germany, under 
the sponsorship of the American 
Association of Teachers of German 
(AATG). The AATG requests that 
participants present insights and 
ideas at conferences, and I wanted 
to fulfill that obligation as well. 

The direc-
tors of the 
seminar on 
D e v e l o p i n g 
Intercultural 
Competence 
in German 
as a Foreign 
Language at 
the Herder 
Institut of the 
Univers i tä t 
Leipzig asked 

us to consider how we can inte-
grate this strand in our curricula, to 
what extent aspects of the topic are 
already presented in standard text-
books, and what the challenges of 
assessment are likely to be. In par-
ticular, we explored categories that 
exist in most of our lives: differing 

perspectives based on generational 
identity, socioeconomic strata, and 
background in immigrant experi-
ence. We were asked to bring along 
some idea from our own classrooms 
that might serve as a starting point 
for developing other projects while 
we also worked in focused group 
activities and tasks centered in the 
city of Leipzig. 

As German teachers living with 
local residents, we also had to reflect 
on our own level of cultural compe-
tence and to what extent we still had 
something to learn. Daily sharing 
anecdotes and comparisons of liv-
ing situations brought to our atten-
tion that we had assumptions about 
life in Germany that did not always 
hold up. Sometimes these reflec-
tions taught us that we had violated 
a taboo or had been insensitive in 
our own habits. 

One participant was disappointed 
that breakfast did not include the 
full array of offerings standard at 
German hotels and complained that 
the yoghurt was sometimes past the 
sell-by date. I shared what I had 
learned from my own homestay 
host. She had explained to me that, 
on her rather limited retiree income, 
the opportunity to house Herder 
Institut visitors was an important 
income supplement. She was not 
embarrassed to share the various 
ways she stretched her Eurocents. 

Another German teacher was at first 
insulted by the lesson in waste sort-
ing and recycling that her host fam-
ily offered her, thinking at first that 

Continued on page 12…
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Missoula County 
Public Schools offers 
a one-week summer 
program for middle 
school students to 

learn Arabic.
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Bringing Arabic to Missoula

By Michal Malouf, Hellgate High School

he Arabic language is 
floating out of world lan-

guage classrooms at Hellgate and 
Sentinel High Schools in Missoula, 
Montana. Missoula County Public 
Schools (MCPS) partnered with 
the University of Montana (UM) 
to write a successful application 
for a five-year Foreign Language 
Assistance Program (FLAP) grant to 
develop an Arabic language and cul-
ture program in the public schools. 
The first classes began a few short 
weeks ago, and students are already 
learning basic language skills while 
discovering the wonders of the 
Arabic alphabet and its calligraphy. 

The grant’s first year was not with-
out its challenges. The first task 
was to create the Arabic Advisory 
Council, which includes MCPS 
world language teachers, UM Arabic 
professors, district administrators, 
and community members. I agreed 
to serve as the half-time coordinator 
for the grant to oversee the details 
and manage the budget.

Throughout this past year, Arabic 
Advisory Council members have 
worked to address the issue of 
licensing, curriculum develop-
ment, student recruitment, and 
new teacher hires. The council also 
offered a summer camp for middle 
school students and professional 
development for district teachers.

Fortunately, all the pieces have 
fallen into place. The one-week 
summer program for middle school 
students was a resounding suc-
cess. Students spent four hours 

daily learning basic Arabic through 
games and cultural activities. The 
week ended with an Arabic feast 
prepared by the students them-
selves under the watchful eye of UM 
Arabic professor Samir Bitar.

The district hired Fadi Elhin as 
its Arabic teacher. He is originally 
from Jordan and has lived in the 
U.S. since 2005. He taught Arabic 
in Islamic schools and a community 
college before coming to Montana. 
This is his first experience in public 
schools. The process of securing 
teaching credentials for him is still 
underway.

MCPS is also hosting a teacher 
from Egypt through the Teachers of 
Critical Languages Program funded 
by the 
Bureau of 
Educational 
and Cultural 
Affairs. Wael 
E l k h a t e e b 
has joined 
the dis-
trict from 
Cairo where 
he teaches 
English at an 
experimental 
( b i l i n g u a l ) 
l a n g u a g e 
school. He will be here through this 
year to co-teach two Arabic classes 
and to serve as a cultural resource 
and ambassador for Missoula area 
schools and community. 

A huge concern for world language 
teachers was the effect that adding 

Continued on page 9…
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My Summer Discovery
By Barbara Swenson, Deer Park Elementary

Barbara Swenson received a 
PNCFL scholarship to study in 
Mexico and build her Spanish 
language and culture proficiency 
through the Cemanahuac 
Program. Learn more about this 
program by visiting http://www.
cemanahuac.com.

 was ecstatic when I learned 
that I would be PNCFL’s 

choice to receive a scholarship for a 
two-week study at the Cemanahuac 
Institute in Cuernavaca, about fifty 
miles south of Mexico City. I’d never 
been to Mexico and truly wanted to 
experience some of the culture of 
the country while improving my 
conversational skills. 

Once I arrived in Cuernavaca, my 
host family met me at the school. 

These people welcomed me and 
two other students into their home 
as if we were family members. Our 
meals were always times for con-
versation about what we did that 
day and what our plans were for 
the next day. Humor played a huge 
role in our daily lives, whether it 
stemmed from miscommunication 
or relating a funny incident, and 
not a day passed when we didn’t 
share a laugh about something. 

Like the homes of most host fami-
lies, ours was located at a ten-
minute walk from the school. I 
soon discovered that although I 
considered myself to be in pretty 
good shape, walking the hills in 
Cuernavaca those first few days 
made me reconsider. Then I real-
ized that the elevation was quite 

a bit higher than what I was used 
to. At least, that was my excuse for 
being out of breath from just walk-
ing!

Grammar and vocabulary classes 
went from 9:00 until about 11:00, 
followed by a twenty-minute break 
where most students took advan-
tage of the tasty offerings at the 
small cafeteria tucked in next to the 
main-level, open-air classrooms. 
The surrounding vegetation lent an 
air of cool freshness to the complex 
of rooms scattered around a cen-
tral courtyard style lobby. The open 
doorways allowed the breeze to cir-
culate, and many rooms were under 
a thatched roof or had a patio-like 
roof where walls were neither pres-
ent nor necessary. After our break, 
we changed rooms for our conver-
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Barbara takes in the richness of Mexican culture, including this Mariachi band playing at the 
Xochimilco floating market (left) and Frida Kahlo and Diego Rivera’s “blue house” (right).
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sation classes that were held until 
1:00. All four of the teachers I had 
in the two weeks were very patient, 
had a good sense of humor, and 
were sympathetic to the English 
speaker. Being a teacher myself, 
I recognized the numerous teach-
ing strategies they used to convey 
ideas and explain vocabulary, and I 
always felt relaxed enough to speak 
Spanish without fear of being criti-
cized or ridiculed. 

Once our conversation classes 
were over, we either walked home 
for lunch and our own afternoon 
plans, or we got on the school’s 
bus (rather like an airport shut-
tle) and spent the afternoon, and 
sometimes into evening, on a 
group field trip. Most of the field 
trips I took were with one of the 
directors of Cemanahuac, Charlie 
Goff, a thirty-eight-year resident 
of Mexico and gifted storyteller. 
With his anthropology background 
and his knowledge of Mexican his-
tory, Charlie was the perfect guide 
for our field trips to Teotihuacan, 
Xochicalco, the silver city of Taxco, 
the sugar hacienda Vista Hermosa, 

and the walking tour of Cuernavaca 
around the zócalo or main square. 
Charlie had first-hand knowledge 
of Mexican politics and gave a class 
each week on current events that 
was equally as fascinating as his 
field trips.

The impact of this visit to Mexico 
was two-fold: I learned first-hand 
what life can be like in a middle 
class family in central Mexico, 
and I understand better how the 
history of the indigenous peoples 
of Mesoamerica influenced the 
Mexican people today. Languages, 
foods, agriculture, and art can 
trace their beginnings back to the 
Aztecs, Mayas, Olmec, Zapotecs, 
and other early civilizations. On 
our numerous field trips, Charlie 
supplied many explanations about 
the peoples and their gods that 
absolutely amazed me. The various 
archeological ruins that we visited 
provided some well preserved sam-
ples of the life of these early gods.

The second impact this trip had 
is that my students will benefit 
from all that I learned while in 

Cuernavaca and the surrounding 
area. At Teotihuacan, I bargained 
with one of the many persistent 
vendors and paid a fair price for 
the purchase of twenty-one minia-
ture clay heads of gods, all labeled 
and adhered to a flat piece of card-
board. The display planted the 
seeds of an idea for a project that I 
plan to use to teach students about 
the early Mexican civilizations. 
The realia, souvenirs, art, books, 
and clothing that I brought back 
with me will allow my students 
to examine authentic examples of 
Mexico’s products while learning 
about their practices and viewing 
life from a different perspective 
than their own.

I learned so much during my two 
weeks that I couldn’t have learned 
in a classroom. I just wish I could 
have retained it all! I’d love to 
go back to Cuernavaca and the 
Cemanahuac Institute. Not once 
did I fear for my personal safety 
and, as much as I learned and 
enjoyed the experience, next time 
I will take notes and keep a journal.
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New activities can reinvigorate your 
classroom.

W
By Michele Whaley, West High School

Mid-Year Inspiration

e all need inspiration 
as the school year pro-

gresses. These five activities have 
helped rejuvenate my classroom, 
and I hope they can do the same 
for yours as well.

1. Make surprising pairs
Kagan Cooperative Learning 
Structures help build class and 
group communities while disrupt-
ing usual pairings. Line-ups are 
one of these options.

Students line up in order of lon-
gest to shortest hair, most to least 
siblings, or darkest to light-
est T-shirts. The line then 
folds in half to make pairs. 
Students are directed to ask 
their new partner a question. 
For example, “What’s your 
favorite movie?” or “What 
character did you relate to 
in our latest text?”. Then, 
they sit together for the next 
activity.

2. Practice vocabulary 
and grammar
This activity is based on run-
ning dictation by Jason Fritze 
(http://www.fluencyfast.com/
fritze.cfm ). Write four to six sen-
tences with vocabulary or gram-
mar that you want students to 
repeat on a poster and hang it up 
outside your classroom. One stu-
dent in each pair has a whiteboard. 
The other runs into the hall to read 
a sentence, comes back in, and dic-
tates it to the partner. The students 
generally have to run back into the 
hall at least one more time to make 

corrections or additions. Students 
switch places every other sentence. 
When they finish, you may select 
to give students a prize; mine get 
to shoot baskets.

3. Find out who read the book
Jason Fritze recommends the book 
You Gotta Be the Book by Jeffrey 
Wilhelm, which is a great resource 
for ways to communicate with 
students about novels. One of the 
activities for advanced students 
includes this one. Each student 
tells a partner about a book the 
other hasn’t read, including details 

about the author, the setting, the 
characters, and the plot. Then two 
pairs join, and the second pair 
questions both students in the first 
pair about the book to determine 
who really read it.

4. Build community with 
birthday cards
Will Kimball, department head at 
West High School in Anchorage, 
shared this activity with me. On 
Fridays, we celebrate student 

birthdays from the previous week. 
In about ten to fifteen minutes, 
every student makes a card for 
the birthday child(ren). Each card 
includes three phrases of congrat-
ulations and three compliments. 
Having been on the receiving end 
of many birthday cards just last 
week (with compliments ranging 
from “You are my favorite teacher” 
to “You still look young”), I can 
understand why students decorate 
their lockers with these cards. I 
will be keeping mine for sure!

5. Create authentic exchanges
My students have been con-
tributing pictures and text to 
a wiki with a partner school 
in Russia. Last year, both 
schools wrote in the language 
they were learning. Reading 
text with mistakes in our 
native languages helped nei-
ther group. This year, we set a 
policy that each group would 
respond to the other in their 
home languages. Suddenly, 
both groups of students had 
authentic, high-interest texts 
to read. This new policy 

makes it possible for my students 
to do their own posts at home, and 
they come back to class already 
having read what the Russian stu-
dents posted. I generally don’t 
have to correct their posts, and the 
wiki sends me updates whenever 
something is posted so I can easily 
monitor the postings. 
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By Laura Franklin, Northern Virginia Community College

Tools for 21st Century Language Learning

anguage educators are 
faced with so many choic-

es these days when they try to use 
technology in their classrooms 
in a purposeful way. How do we 
integrate easy-to-use, engaging 
technologies that promote time 
on task and embody the Five Cs 
of the National Standards for 
Foreign Language Education: 
Communication, Cultures, 
Connections, Comparisons, 
Communities?
 
The Mixxer: Speaking, 
Listening, Writing, & Culture

It is an amazing time for language 
educators when access to the 
people who speak the languages 
that we teach has become quicker, 
easier, and sometimes even free. 
Language exchange programs like 
the Mixxer (http://www.language-
exchanges.org/) from Dickinson 
College in Carlisle, Pennsylvania, 
help connect a network of students 
worldwide through the use of Skype 
and blogging. The Mixxer is a free 
educational site for language learn-
ers. Students who want to learn 
each others’ language use Skype 
to spend fifteen minutes talking in 

one language and then the same 
amount of time in the other. The 
service is completely free and the 
cultural awareness that can arise 
from the student-student inter-
action is priceless. Sites like the 
Mixxer and other online language 
resources also have a presence 
on social media giants such as 
Facebook and Twitter, suggest-
ing other ways that educators can 
use technology to promote real 
communication among language 
learners. These tools can be used to 
create buzz about upcoming online 
events and to point out resources.

another language might have on enrollment. Would 
students take Arabic in place of the other languages? 
The numbers proved otherwise. Course requests for 
world languages increased by over 15% at Hellgate 
High School. There are five classes of Arabic in two 
high schools this year with nearly one hundred stu-
dents enrolled. 

With this first year off to a promising start, the dis-
trict will now turn its attention to assessing stu-
dent proficiency and continuing curriculum devel-
opment. A second year of Arabic will begin in 
2011, which will require a second part-time Arabic 
teacher. Planning will also begin for the second 
summer program for middle school students. 
Finally, professional development goals include a 
summer institute for teachers to help them become 
better informed about the Arabic language and 
culture.

Sustainability is a paramount concern as this pro-
gram moves forward. MCPS is committed to pro-
viding its students with the skills necessary to be 
successful, global citizens.

Bringing Arabic to Missoula
Continued from page 5…
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PNCFL Recognizes Regional Talent

ach year, PNCFL recognizes outstanding 
educators in the region. State organizations 

nominate candidates, and an outside panel of lan-
guage professionals reviews the nomination materi-
als. PNCFL recognizes the winning candidates during 
their state’s fall conference. We congratulate the indi-
viduals who received PNCFL awards in 2010.

Northwest K-12 Language 
Teacher of the Year Award
Susanne Kanning has taught 
German at Inglemoor 
High School in Kenmore, 
Washington, for almost twenty 
years. Her own experiences 
while living in Germany taught 
her how important it is for 
students to encounter the 
culture of the language they are 

learning. Her love of culture has led her to take on the 
leadership of the German Immersion Camp for the 
state of Washington. Once a discontinued program, 
the immersion experience now attracts over eighty 
students from twelve schools. “Susanne has created 
a camp program that emphasizes all four skills,” 
reports one teacher. Says a former student, “Susanne’s 
German program has been the greatest example of 
teaching that I have yet to observe or experience.”

Ray Verzasconi 
Northwest 

Postsecondary 
Language Teacher of 

the Year Award
Ikuyo Suzuki is a lecturer 
of Japanese language and 
culture at the University 
of Idaho. Like many 
teachers of Japanese, she 
is solely responsible for the 

Japanese program at her university. Her classroom 
teaching has earned praise from her students and 
colleagues. She represents the Japanese language 
and culture to the greater community and is an 

advocate for the language program on campus, most 
notably when she developed the minor program in 
Japanese studies. Over the years, Ikuyo has solicited 
the aid of the Consulate General of Japan in Seattle 
and coordinated visits by the Consul General to the 
University of Idaho. 

Outstanding Contributions 
to the Teaching of World 
Languages in the Pacific 

Northwest
Barbara (Rupert) Mondloch 
will begin her tenure as 
president of the American 
Council on the Teaching of 
Foreign Languages in 2011 
after a nationwide election 
by ACTFL members. She was 

program chair for the ACTFL National Convention 
and Expo in 2008 and 2009, overseeing the selection 
of hundreds of presentations. In addition to her 
service at the national level, Barb continues in her 
post as principal of Brookdale Elementary School 
in Tacoma, Washington. Over the years, Barb has 
taught Spanish at the high school level, co-authored 
two textbooks, and served on the boards of WAFLT, 
PNCFL, and ACTFL. Her passion lies with the children 
of her school, however, which has led Barb to propose 
that her school be the first dual-language Spanish 
immersion school in her district. Her colleague says, 
“Barb has gone above and beyond the call of duty in 
her contributions to the teaching of world languages, 
and she will continue to work tirelessly in her efforts.”

PNCFL wishes these three awardees all of the best in 
the future. We encourage our members to nominate 
their peers for awards at the state level, the first step 
to being recognized at the regional level.



Pacific Northwest Council for Languages
Vol 11 No 1, November 2010 11

PNCFL encourages its members to ask their 
legislators to support the Excellence and Innovation 

for Language Learning Act.

By Ashley Lenker and J. David Edwards, JNCL-NCLIS

111th Congress and 
Languages

The following article is an edited 
version of JNCL-NCLIS’s report 
on language legislation. For the 
full version, please email pncfl@
uoregon.edu.

The 111th Congress had a very full 
plate considering climate change, 
national security, Afghanistan, the 
economy, omnibus and supple-
mental spending bills, and reau-
thorization of the Elementary and 
Secondary Education Act (ESEA). 
With partisanship greater than 
ever, accomplishing anything may 
be difficult.

In releasing the Department of 
Education’s budget, Secretary 
Duncan announced a number of 
changes tied to the reform provi-
sions in Race to the Top (RTT). 
While not at the top of their 
concerns, one approach to account-
ability will impact languages. The 
budget and the Administration’s 
Blue Print for ESEA combines 
academic programs and forces 
them to compete for funding. 

In FY 2011, FLAP is likely to be 
funded at $26.9 million. This 
figure was reported by the Senate 
Appropriations Committee and 
would not consolidate FLAP as 
initially proposed. Other Senate 
appropriations include: Title VI 
of the Higher Education Act is 
increased by $2 million to $110.36 
million, bringing the foreign 
language and international educa-
tion account to $127.881 million; 
the Fund for the Improvement of 
Postsecondary Education (FIPSE) 
is $105.6 million; and Graduate 
Assistance in Areas of National 
Need is at $31 million.

Chairman Senator Daniel 
Akaka (D-HI) recently held a 
hearing entitled “Closing the 
Language Gap: Improving the 
Federal Government’s Language 
Capabilities” to examine the 
need for languages and coordina-
tion across government agencies. 
The hearing demonstrated that 
although certain agencies have 
made some progress in increasing 

their language capabilities, there is 
still much room for improvement 
at the federal level.

JNCL-NCLIS worked closely with 
the Coalition for International 
Education, ACTFL, the Asia 
Society, NEA, and others to build 
consensus and collaborate with 
Representative Rush Holt’s (D-NJ) 
staff. After a policy briefing on 
Capitol Hill, Rep. Holt introduced 
the Excellence and Innovation 
for Language Learning Act (H.R. 
6036). It is a $400 million initia-
tive to create and expand language 
education infrastructure and 
programs at the national, state, 
and local levels. If passed, the 
entire omnibus bill would increase 
language learning opportunities at 
all levels. Although this is unlikely 
to occur during this session, it 
allows for language provisions to 
be considered in the reauthori-
zation of the ESEA. Therefore, it 
is important to continue to raise 
awareness and advocate on behalf 
of H.R. 6036.
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they were going through her trash. 
After learning why this was neces-
sary, and especially that there is a 
rather hefty price for not doing so, 
the culture shock turned to aware-
ness.

As the seminar continued, I shared 
the activity in “pronunciation per-
sonalities” that helps my first-year 
German students learn the rules 
of pronunciation and was chal-
lenged to look for ways to include 
more ethnically diverse individu-
als. I was pleased at what I found, 
joining the following personalities 
to a group that already included 
Sigmund Freud and Heidi Klum: 
film director Fatih Akin, author 
May Ayim, actress Karin Boyd, tele-
vision moderator Cherno Jobatey, 
Austrian television host Arabella 
Kiesbauer, and retired journal-
ist and editor of Ebony magazine 
Hans-Jürgen Massaquoi.

Some of the readings in our semi-
nar in Leipzig offered concrete 

suggestions for introducing cul-
tural awareness of the everyday 
realities in the lives of those who 
speak the language we teach. Peter 
Groenewold asked his learners to 
create fictional German speakers. 
Maintaining cultural authenticity 
required an exploration of what 
is probable and what is unlikely 
(Groenewold 2005). This idea 
appealed to me in particular, since 
I already require my beginning 
German students to practice intro-
ducing figures depicted in art sam-
ples to prepare for an oral test. My 
collection of art cards had already 
begun to expand in the direction of 
diverse ethnicities, yet I was now 
challenged to think in new direc-
tions.

In Salem on that Saturday morning 
during my presentation, I asked 
the session participants to join me 
in considering:

•  Which of the following categories 
of intercultural experience can we 

see represented in the images on 
the art cards and other supplemen-
tal materials we use? 
•  What categories are included or 
excluded in our textbook materi-
als? 
•  What categories exist in the lives 
of our learners?

As we concluded, we noticed how 
our exploration of intercultural 
factors brings us back to the chal-
lenges of intercultural competence 
here in our midst. In teaching 
and learning about intercultural 
competence, we offer our learners 
important skills for their own lives. 
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